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CHAI RPERSONOG S 1T R&GVAN B@EZAK, POLAND

In 2016 we start a second quarter of a century of the unique network of
friends working together in the area of educationatag@ment and
leadership. | have the great honour and responsibility to play the role of
ENIRDELM chairperson for current year. It means that Poland
(Krakéw) will host 26" ENIRDELM Conference.

Poland hosted in Katowice the second ENIRDEM (without L @t th

;‘;.I.:;‘...\ il time) conference at the beginning of the history of our network. Since
il then thanks to Danuta Elsner and David Oldroyd ENIRDELM was

active in Poland and finally we may host you during the conference again. The conference
will be organized by Jagielloniddniversity in a partnership of Jagiellonian University
(Institute of Public Affairs), the City of Cracow and the Polish Association of School

Heads (OSKKO). The 26Conference wilbe held on September-14 2017in Cracow.

Thanks to the national rounallie session that took place during conference in Jurmala we
have a lot of interesting suggestions concerning theme and content of the next conference.
The Organizational Committee decileadidg t hat t
and ManagingforDevel opment 0.

Development can be seen as a central value pursued by educational management and
leadership for schools as organizatidnslividual personal developmentof students is

the main aim of all of us working in education. But, at the same fisrepnal and

professional developmenbf teachers and educational leaders in schools is important, as

is thedevelopment of team&a n d wh o | ergasizatiowabdevélspmentof the

entire schoolFinally it also implies the role of educationsacial dezelopmentat

community, regional, national and global levels is our {targ concern. | invite you to

think about those issues and join us in Cracow to enhance our understanding of the role of
educational management and leadership in supporting develbphahlevels.

Looking forward to see you in Cracow in September !

EDITORIAL T DAVID OLDROYD, POLAND

2016 has been a tumultuous year for Europe and the world as a whole

with the June vote in the UK for Brexihass immigration into

Europethe shockesult ofanunbelievably dreadfulS Presidential

election campaign and the continuing carnage and complexitibe of
conflictsin the Middle EastAl | an Hoyl eds regional |
the Trumpvictoryandni hi s substantials&Letter s
contribution, ceeditor Gerald Dunning gives us a personal and

passionate reaction of a lostanding ENIRDELMer to thequally

unanticipated consequence of Brexit. We created ENIRDEM as-a self
regulating international network to help bring Europeagstter. Sadly nationalism not

only in the UK is now working to keep them apart.

However ENIRDELM has completed 25 years of building professional networks and
friendships with another splendid conference in Jur@gbehich the average age of the
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Board wa& again significantly reduced when joined by Sebastjan Cabheébiannual

newsletter includes reflections that event and contributions from several of themala
participants. Karol Sadleir from Ireland offers her view as afims¢r at the confence

and has volunteered to assist in the production of the newsletter along with Gerald

Dunningin order to bringn the next generatiomvith a view to future successioas the
log-servingincumbents fade awat the conference steps were taken to tdour digital
networking capacity as Markku andiktin report belowOur keynote speaker Susan

Douglas has stayed with us to offer an update on the British Codecitismay with

Brexit expressed at the Jur maodnateregomaf er ence
letter and one of the two feature articles.

This newsletters somewhatonger than usual aruas its usual mix of sections and

contributions. Our new Czedtased friend from China, Danping Peng has provided two
items.From Croatia, newcomé&/esnak o v laab offered thregems from a country from

S E Europe that has not been previously involneslr network Another new participant

from Norway,Kjersti E. LienHolte updates us on Whabways,s happen
Pasi Sahl boentripguians tp educhticidatureand Danuta Elsner, Christen

Jordet, Paul Ma h i -standirey prdsenid ak m@illars d? BNIRDELMI o0 n g
continuedn this edition Allan Hoyle from Canada again sends his informative regional

letter and Kamran Nadarupdates us on a positive Swedish response to immigrant

educational needs.

These original contributions are interspersed with items derived from the internet and in
060And Finallyd we have a selection od visual
this latest compilation of material from aroudrope and beyond hope,the pages that

follow will offer someworthwhileupdates, insights, entertainment and perspedire

old and new friends in these tumultuous times. My thgaks all our contibutors.

David Oldroyd, Voluntary Permanent Secretary

REPORT ON THE 25" ENIRDELM CONFERENCE IN
JURMALA, LATVIA 2016

[ r The 25th conference of ENIRDELM dLe
: in Educationo held iniWigomardoa, Latyv

and lives only in our memories, photos, presentations, new

cooperation and friendships. Educational leadership researchers,

schools heads, consultants and local authority administrators from 14

European countries came to Jirmal a

practice, research results, and ideas. | want to say many thanks to the

staff of Jlrmal a Ar agin@iecnbtoloel who ope

A creative and draw an AENIRDELM 250

both keynotes were held by women: Prof. Tatjana Koke (Latvia) shared with us a very

personal view concerning a career womanés r

Kingdom) outlined huge changes in English education which are supposed to lead to

higher quality in education. All parallel sessions, as usual, tackled a great variety of

guestions relating to equity and quality from different points of view. This year, thanks th

initiative by Rolands Ozols (Latvia) we risked introducing a new method in a plenary

sessioia circle panel discussion AWhen quality




students from Jirmala and Ri ga steohghts | s . It
and responses on the main themes of the conference.

The conference ended in the Small Guild in Riga with songs of nations, dances and huge
25" birthday cake. | would like to say many thanks to all participants for contributing,
discussing, acti listening, sharing and involvement and to my team and all partners who
made this conference happen!

SigneNeimane
Afirst-t i mer 6 s e xhp 23f ENHRDELB Corfferencei Karol Sadleir

| was introduced to this transformative conference by MIRDELM veteran, Tim

Hurley, who described it to me as an authentic opportunity for committed educationalists

to come together and share experiences and
unli ke any other6é and t harydfruet urned out, to m

As a facilitator of teacher professional development, | am dedicated to education and to
better outcomes for all students. My job is to implement educational policy and it is no
easy feat. Sometimes | get caught up in the mechanics and managéstenge and

lose sight of the big picture stuff NERDELM fed my soul. | met people from all over
Europe, from different sectors of education, with different experiences and varied
perspectives but we were united in our passion for teaching anchiarni

ENIRDELM offered me the opportunity to take a step back from my busy schedule, to
reflect, to be challenged and to see and hear the many different voices in education that |
seldom get to hear. | met people who will hopefully become sounding boanaksv

ideas and who | hope to collaborate with in the future. | met PhD students, like myself,
who experience the same struggles and rewards | do, and | also met vastly experienced
educationalists who have seen it all but remain enthused and excitecdibcation.

| would like to thank the board ofNHERDELM for creating a truly memorable conference
and | look forward to doing it all again in Krakow next year.

Karol Sadleir, Deputy Director of Junior Cycle for Teache&sdoctoral student, Ireland
Conclusionsfrom the NATIONAL R OUND TABLE discussion in Jurmala.
1. What were the most gnificant Issues that arose from the keynotengsentations?

Female leadershimodels andssues

Value and ainof modek of decentralization

More consideration should lgéven to societal influences on achieving equality

Role of school leadeship in creatindeacherequadity across the school

Discourse to detached from reality

Conflict between what society needs and whhbéral educators would want for young people
Charges have tatartfrom personality

How to ensure equity for students?

The impact of personal attributes in leadership



2. What will be the most significant issues facing education over the next five years?

Environmental issues

Competencybased education

Balancebetween choice and compulsory elements in education

Proportion of male/female in educatibishould be around 50/50

Inclusion of newcomers in Europe

Developing critical thinking in students

International/ intercultural cooperatidrhow to teach this

Values, empathy, respect

To change the approatthteaching and leadirigownership

Dealing with diversity globally and locatlyssues such asenophobia, racism, immigration
Conflict between competitive, marketientedversuscooperative, valubased leaing.
Integration of immigrants in schools and society

Equity crisis in Europe

Connecting all people in society through education

Ethical leadership

Role ofteacheii will it retain value?

The needsfcchildrent they do not chande

3. What proposalsemergefor the 26thENIRDELM conference theme?

Real ife examples of school practice

Continuum of educatimfrom preschool to high school

Impact of social and political situatison education

Challenges of education adivided Europe

Concepts of democra@nd citizenship

The teaching and integration of immigrants

More focus on practical aspects and implementation of solutions
Practical examples of successful cases in schools

Workshops that show real life cases from schools (video, films, etc.)
Focus orthe personas important part of educational process

How to implement research findings in schools

Teacher as change agent

Professional development of teachers and leaders
Transformative education

Education as key factor in development on different levels
Leading for all

Developing for future

ENIRDELM MATTERS

MALAHIDE 2015 CONFERENCE PROCEEDINGS
Tim Hurleyhas arranged an ISB number for the proceedings of the Malahide conference.
This will be of interest to all who contributed to the proceedings and hayetoeen
contacted by Drumcondra Education Centre, as well as to other ENIRDELM friends:

Drumcondra ENIRDELM Proceedings 2015:1SB Numb&781-52620611-4.



NEW TWITTER ADDRESS

Please all note thatNHRDELM has a Twitteraccount! You can all us@enrdelm to
inform other members abointeresting things that are happening with you or in your
country.Several photos of the Jurmala conference are already to be found at the
@enirdelm Twitter sitelf you would liketo send a post from the ENIRDEL&tcount,
you can send anmail to the administratdfristin.vanlommel@uantwerpen.be

SUPPORTING OUR DOCTORAL STUDENTS

Dear ENIRDELM members,

We would like b warmly welcome and support P¥students in
our friendly ENIRDELM-family. Since family members are there
to second you on important occasions, we want to send them a
postcard with our congratulatisron the day of their PhBefence.
Therdore, we need your help. If you know a PleBnddate in

your institution with a link to the SIRDELM or our educational
leadershighemes, can you please send his or her ntdrae,

c andi pbstal adress and date of the Ridderce
to:Kristin.vanlommel@uantwerpen.be

We believe graduate students will value our symbolic suppbank you in advancier
broadening our netwotk

Kristin Vanlommel

ENIRDELM SONG
(to the tune ofiwhat shall we do with a drunken sailoy?
Premiered at the Jurmala Conference final dinner

These words were devised asachoralwarm f or t he final &édsongs a
nations6 traditebd Babh Rhgadbsnbéeadi nhel bl d
Verse: 1. What shall we do with the ENIRDELM network? (x 3)

Chorus: All over Europe.

Hey Ho! Let 6s work together (x 3)

2. Bring together old and new friends (x 3)

Chorus.

3. Work for the sake of libat values (x 3)

Chorus.

4. Save the world for the next generation (x 3)

Chorus.

55That 6s what wed6ll do with the ENIRDELM net
Chorus.

FROM OUR WEBMASTERI MARKKU ANTINLUOMA

Our new twitter address and a new Board mentBelbastjan Cagrawjth ICT expertise
were welcome developments at the Jurmala conference. We hqpsatiag from board
memberswe can get monthly contributions to the ENIRDELM website in the form of a


mailto:Kristin.vanlommel@uantwerpen.be
mailto:Kristin.vanlommel@uantwerpen.be

blog or interesting news updates between our tyé&ly newsletter.
Our website is getting steadily more hits: 1500 guests, 5000 vibkitsll
work with old photos, fronthe time ofThomas my predecessor as
webmasteand make these available to @fl the website. Another
proposal is to colledhe logo and link to
organkations/institutionsvhich our "members" represeuf course on
voluntary basis)n orderto make it easieio check possible partners for
projects Thelogos and links will bgiven theirown pageon the
ENIRDELM website.

LETTERS FROM THE REGIONS

Central Europe i Danuta Elsner

" In Poland thennowmcement of school reformade year ago by the
Ministry of National Elucation caused great anxiety among teachers,
school heads argbme parents. When | write this message
(beginning of November 2016) a new l@being discussed in our
Parliament. As the leading party reamajority of votesit will be

soon passed for sure. According to plarecurrent school system
6+3+3 will be replaced by 8 + 4 (elementary school + grammar
school or two kinds of vocationathools). It will be coming back to
theschool structuréhatexisted during the communist period.

Reform will begin on September th& 2017 and will last until 2021.

These who aran favour of the changgoint out thathenew school structure willdomore
inclusive and should significantly reduce school selection. They hope as wélhiibat

raise the standards of education. Those who are agatnsbncerned théck of timefor
necessary preparati@an cause chaos iheschools. They indicattoo, that there is no
researckbased evidence for school structure transformation. It is just the opposite. Since
2000 PISA resultBave improvedonsiderably in Poland. Apart from that, school results
depend on teacher commitment to work and his/hdrlvedhg These factors far outweigh
how schools are structured.

Many of hose who are agsst are writing open letters to the Ministry of National
Education. The | argest teachelcopgniouimi on wi | |
divided 50/50 accordg to the latesindependent social research. People flarge towns

are mostly against the restructuring. In contrast, support for the reform is largely from

people in rural areas whoshildrenareoftentransportedat the age of 12 or 18 lower

secondary schools located far from the place of leaving.

Unfortunately, nobody has ask#tk pupils. Their voices are not heardhalugh they have
representative organisatiomsschools (studendgjovernment), towns (Youth Municipal
Council) and even irhe country as the Parliament of Youth held its meeting once a year.
Personally, | look with great anxiety to the future of Badish education with which |

have beemvolved for many yeard he politicisation of educational policy reflects and
adds tohe increasing divisions that are appearing in so many societies.

Danuta



United Kingdom i Gerald Dunning

| am writing this contribution to the newsletter on Novemb&héving

spent the past few days thinking back to November 1989 and reflecting
on how very different the month seemed twenty seven years ago. Then,

it not only marked a particularly happy period in my personal life but a
significant professional change. On thd'2Bgained my first post as a
\lecturer at Swansea University and began gmieg to vacate my

headship and assume a new role. In doing so, | was fulfilling an
ambition 1 6d held since undertaking
in the mid 1970s. While there were things | expected to miss about working in the schools
sector, | wa excited and enthusiastic about the prospects afforded by my change of career.
The move was to prove particularly serendipitous since Ray Bolam was appointed to a
chair at Swansea two years later and my work with him led to my involvement with
ENIRDELM.

But it wasnodét simply personal and professio
glow. The zeitgeist seemed to be radiating optimism and a sense that a much more

civilised future was in the offing. Détente was in the ascendant and the thawingoltthe

war took a dramatic turn as the Berlin Wall began to fall on November 9th and the post

war segregation of Europe crumbled rapidly thereafter as, one after another, the old

eastern bloc states asserted new democratic identities. On the BritisiNGeamber

1989 saw the first challenge to Margaret Thatcher from a member of her own governing

party after which she was pretty much on borrowed time until her eventual exit a year

later. All in all, there was a very definite sense that the future lookgak lbor those of us

who worked in education and identified ourselves with the aspirations of the centre left.

How very different things are twenty seven years later. While | am pleased to report that
life is good on personal and (largely retired) pssional fronts, the contrast between
November 89 and the present day offers little solace in most other resihectsost
depressing and disillusioning for me being the growing threat to the ideal of European
unity. While there are other manifestatiaighis malaisé political developments in

Poland and Hungary and Russian foreign policy in partiGulbe greatest damage is

almost certainly being done bythesaa | | ed O0Br exi t . I nterestingl
expressi on, A acripes spdethingthatiskcbnapkete mess] seweral

prominent politicians, including 6l eaverso,
mi spronouncing this u@lFreudianssiplpeohgpsa m as Obr ea

| have taken a keen interest in British electiand their electoral processes since my early

teens in the 1960s but have never before seen the political landscape so volatile and

confused, or witnessed a contest characterised by such bitterness and sheer dishonesty as

the EU referendum campaign. Whileh e &ér emai nd camp was not bl
campaign made great capital from utterly outlandish lies. They asserted strenuously that,

in the event of Brexit and an end to British contributions to the EU budget, the British

Health Service would gairdditional funding to the tune of £350 million pounds per week

T a claim reduced to £50 million in the later stages of the referendum and then
disingenuouslyefuted as soothe result was declared. Much was also made of the claim

that leavingthe EUwould | | ow t he UK to 6éregain its sover
been lost by surrendering to those nasty foreigners in Brussels and Strasbourg the right to
squander the subverted taxes of honest Britons, subvert its fine laws and interfere in the



honestene pr eneur i al trade which had made Britai

the hard way that sovereignty no longer means what they thought it did in an age of global
capitalism wh ebeingan economic,tindugtidak busineds and wider

socetal terms can be damaged quite seriously by a decision made or a mouse clicked by
corporate investors in some far distant tax haven.

The reasons underpinning the UK referendum outcome are many, varied and complex but
what Isee as some of the most negatiletermining factors are as follows:

1. The referendum was a miscalculated gamble on the pacdasMalierprime-

minister attempting to draw poison from a fanatical but powerful minantgng his party
memberavhose dogged ankU stance has been destisling the Conservativegfor more

than two decades. Thegssures exertdaly this group and their allies influenced the

wording of the question on referendum ballot papers, the decision to allow cabinet
ministers to campaign on either side of the debakerahan adhering to the
government 6s espoused policy of advocating
safeguards such as requirements that, on such a significant issue, the result would have to
be unanimous in all four countries of the UK, or ctaingt a particular proportion of the

voteT e.g. 60 or 66% to be valid.

2. Most of the national daily newspapers reflect the rigimg and antEU stance of

their owners and other vested interests who resent the curbs on their powers exerted by EU
legislaioni especially as it affects employment and environmental law. These papers
acted as cheerleaders for the leave campaign and played a major role in the promulgation
of false claims in particular, stoking fears and resentments about immigration forttne

of both migrant workers from Eastern Europe providing much needed skills and the
refugee boat people escaping from North Africa and the Middle East. The impact of this
polemical journalism undoubtedly played a significant part in influencing theroetend

has fuelled enduring rancour.

3. Several years of austerity imposed by the Conservative governments since 2010
have resulted in substantial cuts in public services. In many areas where heavy industry
has been replaced by high levels of ldagn unemfoyment or reliance on poorly paid
low-skill replacement jobs often on zero hours contraét® high degree of resentment

and cynicism about politics and politicians in general combined to generate a backlash
expressed via a leave vote. Ironicallgndtragically- some of those areas which

recorded the largest majorities for leave were those which have gained most from EU
funding in support of new employment opportunities and social regeneration projects.

4. Governments of both main parties over the faty years have been reluctant to
acknowledge and explain the real benefits of EU membership. As often as not they have
blamed the EU for many of their own deficiencies and failings. Margaret Thatcher, in
particular, was inclined to portray the EU as s@okt of malign alien force determined to
undermine British traditions and limit freedoms. The public as a whole has never gained a
realistic or fair sense of the work and values of EU but has been alioavetieven
encouragedto regard it with a mixtue of resentment and derision as an agency which
imposes unwanted taxes and standardises the shape of bananas. For many people,
therefore the EU has been an amorphous institution with which Britain has had a vague
relationship rather than a major politieadtity on the world stage of which it has been an
integral part.

5. Scotland apart, any of the most charismatic and persuasibet by no means
honourable or rationalpolitical voices in the referendusampaigned to leavét. became

quite clear immediatglthe result was declared that the former Mayor of London and
high-profile celebrity Boris Johnson, committed to the leave campaign not because he had



any sincere belief in its cause, but to enhance his prospects in a future Conservative Party
leadershipelection. Regrettably, the main opposition Labour party failed to make a

credible @ energetic contribution to tlremain campaign despite continuing EU

membership being its agreed policy. In fact the Labour party has been unable to present

much by way otredible opposition of any sort during the past year since its convoluted

reform of the mechanism for electing its leader saddled it with a figure unacceptable to the
majority of its MPsOn the whole, the referendum campaign bore out the truth of the

words of the Ilrish poet W.B. Yeat s: AThe bes
full of passionate intensity.o

Like many other remain supporters, | reacted to the referendum result with feelings not
only of extreme disappatment but evea kind ofnumb bereavemerierom time tatime

| haveeven feltashamed to be British.dd | had an Irish grandmother rather than great
grandmother, I am certain | would by now have applied for an Irish passport as a means of
retaining EU citizenshigWly political synpathies have been on the losing side in general

and other elections often enough in the 40 plus yaarsisenchanting though a lost

election is, there is at least the hope that the result might be otherwise next time around. In
contrast, withdrawal fnm the EU will be permanent and, while | am dismayed at the

cultural, humanitarian and political ramifications of Brexit, | am all the more convinced

that it will prove a longerm economic disaster for a country which has lost much of its
manufacturing basand has become overlgliant on service (in particular financial

service) industries. | also fear that as the mistake becomes apparent in the years to come, it
will provoke anger and resentment on a scale capable of fustimghighly undesirable
political trends.

Also highly disturbing has been the fact that the poisonous atmosphere generated by the
referendum campaign has smouldered on with newspapers continuing to press the anti
immigration issue and it is probably no coincidence that there leasabmarked rise in

hate crime directed at immigrants since June. This element of the press has also been

quick to condemn any voices calling for more transparent scrutiny of the exit process or

raising the possibility of a second referendum to ratify aseyet unknown terms and

conditions of the British exit. The press has portrayed such voices as those eb&n out

touch liberal intellectual elite who are bad losers, or even third columnists attempting to
frustrate the 6cl e aBritshpeadple.de Nowvembeddthe ¢ wi | | 8 o
government 0s decl ared intention of iinrigger.
which there is a clear crogmrty proremain majority- proper opportunity to debate was

deemed invalid by the High Court. Tloeompted considerable hostility in the tabloid

press with one popular paper printing pictures of the three judges who made the ruling on

its front page under a headline dubbing the

The antagonisnexpresed by some newspapersdasther advocates of the leave position
may represerdgome kind ofa preemptive defence strategy. The leave campaign won by
only 52% to 48% little more than the margin of error normally adopted by political
pollsters. It is hardly the kind of resoundivigtory which would support their claim that
the British people have spoken loud and clear and their verdict must be respected at all
costs.Perversely, the aniEU UKIP party made a point of insisting during the campaign
that if the remain side won bymaargin of 52i 48%, that should be interpreted as a very a
slight and uncertain win and would justify a further referendum being held in the not too
distant future. Butttere is littlereally hard evidence to support the idleat the

referendum result repsented a cogent, rational, or deliberate majority expression of
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opposition to the EU. My estimate is thlae52% of electors who voted to leaneght be

broken down in terms ofsome 1520% who were implacably hostile to the EU; roughly
25-30% whowere & worst only mildly ilkdisposedand were ultimately swayed by a

di shonest c plagyean af your aausiés ani dad $E0% who were

actually in favour of remaining but voted to leave believing that the remain camp would
win they could registea protest vote against the current body politic. Given the

dishonesty which characterised many of its claims and the likelihood that some element of
protest vote was almost certainly reflected in the final outcome, the leave side may be
wise to fear thatheir victory may not be final. As the real implications of Brexit become
clear over the next couple of years and lardifications impingen terms of threats to

jobs, government spending and rising pricéise fall in the pound since June has only

very recently begun to affect retail pricethings will get much worse. Public opinion

may shift, sufficiently to revoke Brexit, Although there has been some evidence of voters
reconsidering their positions siemage June, s
sums of money on.

Perhaps the greatest absurdity of the whole referendum business is that the government
which set it in motion had no real strategy prepared to deal with the eventual outcome and
seems to have been making policy on the hoofarsticceeding four and a half months.
Moreover, whatever strategy is being assembled is being kept under wraps by a
government which is highly reluctant to allow parliament to debate the issue of how the
formal process of initiating withdrawal from the Ehlosild be handled. It takes the line

that the referendum expressed the will of the electorate (though hardly by any resounding
margin!) and the democratically elected MPs whom it elected to represent it in parliament
only eighteen months ago should havatreély little say on what is almost certainly the

most significant constitutional issue in pegir British political history.

So far, |l 6ve made no reference to education
troubling ramifications for that also. Boturing the campaign and in the aftermath,

British universities have expressed serious concerns about the potential negative impact on
research funding, collaborative research networking and their ability to retain top research

staff and attract internatnal students and the income they generate from Europe and

further afield. Within the last week, figures released by Welsh universities indicate that
applications from Europe for 2017 are already 32% lower than for 2016 and those from

other countries haviallen by 11%. There are also likely to be regrettable losses in terms

of participation in initiatives such as Erasmus and Comenius programmes. However, it is

also arguable that education had a negative influence on the outcome of the referendum.

The sclool curriculumi at least that applying in England and Wales for students up to the

age of 16 has tended to have a predominantly Britaémtric focus and the political

interference of various governments over the past thirty years has more oftentthan no
exacerbated this, in particular by narrowing the content of humanities subjects. On the

whole British school students know too little about Europe and the wider world and too
l'ittle about their countryos Ilyprebablykmpw and i d
much more about America than most of their continental neighbours. This syndrome has

done nothing to foster more open, interested and positive views of Europe in general and

the EU in particular.

| cannot reflect on the sad saga of tblerenduni and t he wi der context

postwar relationship with the rest of Europe for that matteithout calling to mind the
ancient Greek theory of tragedy. In the plays of Sophocles, Aeschylus and Euripedes,
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excessive pride or arrogandeifris) gives rise to a fatal flaw or errdngmartia),

bringing about downfalllemesisand resulting sufferings which ultimately generate

emotional release or cleansir@atharsig. Hubris and hamartia are not hard to identify in

t he UKOGOs r ehthe EU aver albng pesod and L fear that nemesis may not be

far off and may well bear out H.L Menckenos
the common people know what they want and d
confident that cattrais will be imminent or easy. | do, however, wish that British folly

impinges as little as possible on ENIRDELM friends and neighbours. To quote (very
roughly) from Sophoclesdés Antigone, AWhom t
mad! o

| am first aml foremost a citizen of Europe and will remain so in spirit whatever!
Gerald

North America 1 Allan Hoyle

. North America seems to be in the midst of an ongoing crisis that

B shows little hope of ending: the American presidential campaign. It

has becomecmmonpl ace to wake up to the |
newspapers have calibrated the number of falsehoods uttered by Mr.

Trump and crosseferenced them with the topics targeted. Reporters

have been removed from news scrums because the presidential
candidatedes n6t | i ke the questions being
stored in private servers; the FBI (of all organizations) entered the fray

at the last moment and appeared to weight the outcome. The three

official debates collectively represented a colossal ttg\addebating. Mr. Trump

hovered in the background as if to pounce on Mrs. Clinton, while she remained calmly

ice-like in the face of her opponent. None of this is new to readers who pay attention to

the media, watch television or participate in theadng spate of social media posts

relating to this election.

What does seem to be new this time is the erosion and decline of civility, of the moral and
ethical face of the United States. Put another way, this election campaign has torn the
surface politaess off the wounds that Americans are feeling. It is now acceptable to
persecute immigrants for destroying the American economy, even though the reverse is
true. Xenophobia is accepted and walls can be built between Mexico and the United
States (ofcoae, pai d for by Mexicans; there wonot
United States because the border is too long, says the republican candidate). It is now
apparently alright for one nation to interfere in the internal politics of another, and may
evenbe invited to do so as has Russia by Mr. Trump. These are some of the examples of
the abandonment of civility in the political arena which, of course, has never been known
for its residence on the high moral ground. Some of this behaviour might even be
expected during elections, especially in a hightpdnitisan democracy that is fractured in

half along political lines.

More disturbing is that this fractured civility has become acceptable for mdimdual
citizens. Individual attacks on visible noiiities and Latinos have increased; public
behaviour has eroded; structure and authority seem to have little meaning. As you read
this you may begin to think that this might be alright, since it was structure and authority

12



that have gotten us into this gsein the first place. Hne is truth in this assessment.

However the root causes are much, much deeper. Economic disparity between rich and

poor in the United States has widened significantly. American social cohesion, never

strong, is seriously thréaned by mistreatment of blacks that includes significant
overrepresentation in jails, perceived targeting by police, the list goes on. These are deep

and endemic problems. The frustration during this election represents these issues as they
surface arond the ountry in the way people behavedain the way that one candidate has

tapped into this frustration for political gain. Many years ago, in the nietfwork Peter

Finch decried, fildm mad as hell anc | Om not
now is that the nobility of that statement is lacking.

As | write this on Monday, November 7, it is a sunny, warm fall day in Canada. No

matter the outcome of tomorrowds American e
the pain to heal. And laer still for the systemic issues that have been glaringly exposed

to be righted. Many of us in Canada are very glad that there is a long border stretching

from sea to sea; and hopefully the hope and optimism that is Canada today, and of which |
wrote inmy last letter, will remain. We must all be reminded, as the Economist recently
noted, fAwhat many people are in danger of f
wel |l springs of security and prosperity, not

Postscript November9Donal d Tr dmp woneé
Allan

Scandinaviai Kamran Namdar

/ Atatwo day event, on Novembét 8nd 9", municipal employees

» of two adjacent cities in Sweden were offered a number of
workshops and lectures pertaining to topical societal issues. The
workshopsresentedy KamranNamdarwere based on his

chapter, ANewly arrived student s:
possibilities?d in a recent anthol
newly arrived studentso, authored

mainly from Malardalen Univeity, Sweden.

Participantswere invitedto change their perspective from one that regards immigrant

students as eithéroblems to be solvédr dvictims to be cared fdrinto one of viewing

these students as resources for developing Swedish scho@wadish society.

Participants were hence given descriptions of newly arrived students and their

experiences, and asked to discuss how a Swedish school could draw on the capabilities of

i mmi grant students and their fWwemhkeliesyouff8t
the teachers could say to these students: i

Despite what New Public Management mode of educational poladging and leadership
would like us think, more of the same or the same in more effectiye ava not solutions

to the situations schools and societies are currently experiencing. One important
transformation required in our approach to education, including both immigrant and native
students, is to view youth as a period of life when young peoged to learn and be

offered opportunities to engage actively in societal reconstruction. Youth should not be a
period of waiting and passively preparing for adult years. By becoming engaged in
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reconstructive project s evrthatofeloelconpnuratys pect s
students would learn solidarity across cultures and find learning meaningful. Above all,

they would develop an identity of active and responsible citizenship, the best antidote to
feelings of exclusion and marginalization.

Kamran Namdar

South East Europe

Education policy in Croatia has been facing a turbulent period in 2016. Three Ministers of
education have changed their places in less than a year. Implementation of the Strategy of
Education, Science and Technology, aigoldocument adopted by the Croatian
Parliament in 2015, has been seriously delayed due to the recent instability of the Croatian
government. The newly elected Croatian government tried to stop several ongoing policy
initiatives. A series of protests insyp o r t of Croatiabs compreher
took place in June 2016 in 12 cities and towns in Croatia, as well as protests by Croatians
living abroad in New York, London, Paris, Budapest and Shanghai. Education became a
priority in the rhetoric of plitical parties.

Improving school leadership is also a strategic goal in the policy document, but so far has
not led to public interest as was as the case with curricular reform. Several new policy
objectives for school leadership improvement have tonfpgemented according to the
document:

A Defining the professional role of school principals;
A Creating standards for principalsd compe
A Creating a legal framework for formal education of school principals;
A Accreditation of higher education institotis and programs for school leader
preparation;
A Developing a system of external evaluat:i
A Creating a legal framework for licensing training for principals;
A Il ntroducing a national system of profess

Theimplementation of school leadership reform can be summarised as follows:

September, 2015Minister of Education appointed members of the National Expert Team
(NET) responsible for school leadership improvement. Representatives of various
stakeholders he been involved in the team: Ministry of Education, National Centre for
External Evaluation of Education, Agency of Education, school leaders, heads of
professional organisations of school leaders and academics. NET has been working on
several main actities:

i Professional literature review with the focus on recent research on effective school
leadership;

i Survey: Il nvestigation of school | eader so

i Focus group with various stakeholders: identifying main school leaders'
compéencies;

1 Creating a |ist of mai n school | eader s’
professional profile

i Developing a document on occupational standards and qualifications standard for

school principals
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1 Developing a model of professional schoolprinpal s6 (re)l i censing

February, 2016 New Minister has been appointed, due to changes in the Croatian
government.

July, 2015 National expert team created main documents and sent them to the Ministry of
Education for a review. No respond from the alchdiaister.
October 2016New Minister of Education has been appointed.

Vesna Koval

WHATO0S HAPPENI NG I N é7?

China - Is Education Useless?

The theme for the 2016 ENIRDELM was fdALeadin
At the conference | met so many lovely people in Jurmala, Latvia. Whether they were
educational leaderghresearchers, school heads or consultants, all of them inspired me

and my research in their own way. Some of them asked me about the equity and quality of
education in China, I tried to answer this question in following way:

| started student lifevthenl was three. Education is a high priority in China, but in recent
decades, more and more students began to show dissatisfaction with their college
education. They no longer respect college education because of its failure to prepare them
for careers. Howear, the situation isurrently complicated byarious factors. Rich

families of China want a foreign education for their offspring. This allows their children to
escape from th&aokao(university entrance exam). So widespread are these aspirations
that Chna sent more than 523,700 students abroad in 2015. Meanwhile, 1tiaste

families develop great anxiety. Thayr e af r ai d onfiddlécfass ipdreinte ayed . Mo s
actively involved in their childremds educa
choices of universities and what to study. However, in rural peasant families, students and

their parents are inclined to believe that academic knowledge is usathss than a way

to change onedés destiny. A himgfamilipgs oporti on
completely give up their college education. Despite the fact that families try to do what is

best for their children, the equity and quality of Chinese higher education really needs

urgent attention.

Danping Peng, Ginese student in OlomoydCzech Republic.
The British Council

People to People Cultural Engageme20162020 for the Russiasspeaking people of
Estonia, Latvia and Lithuania

Since 1 April 2016 The British Council has been

implementing thé”eople to People Cultural

Engagemet for the Russiaispeaking People of

Estonia, Latvia and LithuaniprogrammeThe

*i’ project has a number of key strands, one of which is
@Y with schools and in particular, school leaders.
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Within this strand, the project seeks to support improvements in tgaahehlearning
specifically in relation to core skills and English language learning, inclusive education
and citizenship education whilst promoting the importance of an international dimension.

Since April, 90 school leaders from Estonia, Latvia and laitha have undertaking study

visits to the UK visiting London, Birmingham and East Anglia, spending time in both
primary and secondary schools and meeting with officral® forganisations such as

Ofsted School leaders had the opportunity to meet witlelotithool leaders in the UK,
sharing their perspectives on the challenges and opportunities within their systems. This is
very much an opportunity for headteachers from both sides to learn from each other. In a
follow up workshop in Latvia, Estonian andtizan participants presented examples of

the immediate actions that they had initiated in their schools as a result of their visit.

Susan DouglasUK.
Finland

This |Ilink is to the Finnish National Boar d
http://www.oph.fi/english

Latvia

A complicated situation, which seems to change every day, faces
educators in Latvia with a new salaries model and other issues.

I nf ormati on about t e aaildbkeps8®ctsbarl ar i es
the day they were supposed to be paid. School directors received financial
budgets from their communities only at the end of September and there

. were many questions. State school Gymnasium Directors asked to meet
education minister K G a d u Theykspoke.about several issues: an
increase in weekly teaching hours from 21 to 30; salaries for 30 hours
depend on how many students we have in our scHoolexample, in a school with 330
students the salary is 780 Euro. In larger scheoi should be higher, because money

follows the number of students. But in reatity main losers the wage refon are

schools where the number of pupils rose, including the gymnaliardirector has a

school with 120 students, a salary for 40rdsdull time work cannot be earned, only a

salary for approximately 30 hours woth.late October LIZDA discovered a mistake in

the budget andlentified the source ahore money for quality payments to teachers

(ratings on a scale ofb). The teacher uan (LIZDA) will review the information

collected about the first wages paid in line with the new wage reform and will decide on
further action.

Rationalisation of the school system means that many schools in Latvia will be closed and
pupils will have o travel for their education to the big towns close to Riga. This means

that our countryside will lose families who would have liked to stay in the regions.
Altogether lack of clarity about these issues is a source of considerable confusion and
dissatisfation.

Sandra Rone
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Norway

During the last three months there has been a huge discussion in Norway about a new
regulation that giveno slack for students in upper secondary school to skip school. The
regulation was introduced as argent matter whout considering the consequences.

There is now much concern among angry doctors, driving schools, teachers and parents
and alsayeneral concerabout how the impact of this regulation will influence drop out
rates.

In Norway students have the rightgoto upper secondary school up to the agof

The problem was that the students could come and go to school whigresweanted.

Their presence wasot regulated at all. Noyundocumented absence is limitedea t

percent in every school subjectthis limit is crossed, studentgll lose the right to get
grades, even if the teacher ltlagbasis for doing so. The smallestbjecthas 13 lessons

in one semester. Students can theegfuge the right aftertwodays undocument ed
absenceParents arnot allowed to document abserthge to health issues, only doctors,
school nurses, physiotherapist, tisthand psychiatrist can. Thedoroffices are

crowded and they want parents to do the documentatidrivial illnesses. The new
regulation isa particularly concern for students in vocational education because they have
many schoosubjectsand they are also the most vulnerable group when it comes to
dropping out. The current situation is chaotic because those who made the regulation and
those whdhave tomplementt t , can dt ndwhy thieshauld beldondt is a
applieddifferently from teacher to teacher and from school to school.

Kjersti E. Lien Holte
Spain

Thousands of parents in Spain are going on strike against state soidal@mberover

the large amount of homework given to their child®tudents from 12,000 schools
nationwide will be told not to do their weekend homework for the month of November.
The Spanish Alliance of Parents' Associations (CEAPA), which calledrtke, sirgues
that homework is detrimental to childré®pain was high up on a homework league table
in a 2012 education repoithe PISA study, by the Organisation for Economie Co
operation and Development, found that Spanish children and teenagersshiaeers.of
homework a week, compared with an average of 4.9 from a group of 38 colBpaass
ranked 11th on a list of 64 countries or locations in a PISA table covering the amount of
homework givenEuropean countries giving more homework than Spaihe PISA list
are: Italy; Ireland; Romania; Estonia; Lithuania and Poland.
http://www.bbc.com/news/worldurope 37873805

United Kingdom

The government has announced that European Union students applying for a place at an
English university in the 20Lto 2018 academic year will continue to be eligible for

student loans and graritand will be for the duration of their cour3ée decision will

mean that students applying to study from 2017 to 2018 will not only be eligible for the

same funding and pport as they are now, but that their eligibility will continue

throughout their course, even if the United Kingdom exits the European Union during that
periordThe Department for Education said the mo
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colleges certaintgver future funding, while assuring prospective students applying to
study at one -leaflingturhiversitidKttiastheywdllrmadt dave the terms of
their funding changed i f t helndktaterheatathees t he
Departmenfor Education said the migration status of EU nationals in the UK is being
discussed as part of wider discussions with the EU as the government works on reaching

an agreement protecting the status of EU nationals here and UK citizens in Europe.
http://www.universityworldnews.com/article.php?story=20161011132122774

However, applications from European Union countries for places on medicine, dentistry
and veterinary degrees in the United Kingdom and for all courses at the universities of
Oxford and Cambridg have fallen by 9% in a year, ending a trend of annual increases
over recent years, according to new figufes not possible to say whether this signals a
likely longerterm impact of Brexit or is just a temporary digpplicants fromthe EU

have falen by 9% {620 people) to 6,240. EU applicant numbers for this 2017 entry cycle
are close to where they were for the 2015 cycle, reversing the 8% increase seen in the
previous (2016) cycle, according to UCAS, the central organisation through which
applicatons for places in higher education are processed.
http://www.universityworldnews.com/article.php?story=20161028233227126

WHATOS HAPPENI NG TO é7?

Sebastjan Cagran Slovenia

Sebastjangur newBoardmemberis a lecturer at the National

School for Leadeship in Educatiomn Slovenia

(NSLE: http://en.solazaravnatelje.si/abau}. The NSLE provides

training and professional development of head teachers and

candidates$or headshipHis eduation and training activities at the

NSLE are related teducational management and legislation. He

runs a programme for head teachers in the field of eduehtion

legislation and management aofers consultancy and training

courses for head teachers at the national level. Currently he runs acivitensultancy

ina national project fiLeading ando nahnaatgi ng i
supportsheadteachers in pedagogical leadership and managekiems.a member of the
OEnabl i ng Eeseacclawith ICdnetvmork dSIRKt). As a board member of the
international SIRikt conferenche ceorganized the 2016 international

conferenceSebastjan ia doctoral candidate at the International SchaoSocial and

Busi ness Studies in Celje. He hol ds a Master
Munster. Prior tastarting hiscareer in education, he worked in the legal profession. His

current disseation research covers educational management and knowledge management

of school leaders. His main research interest is leadership development in education.

Christen Jordet, Norway

Christenhasjust returned from three weetsth hiswife in USA in New

York, Washington and Wisconsin. An original member of the first
ENIRDEM boardand organiser of the very first ENIRDEM conference,
Christen has been a pensioner now for 10 years and remained active as a
leader in 34 different organizations. He continuedatiow the

development of ENIRDELMattending our conferencasd is proud of
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the Norwegian activities: 14 participants in the Jurmala Conference and 6 projects
presentedThe Education Ministry where he worked has its own union for the pensioners

where e takes part in the meetings and the special Christmas dinner! He is also a member

of the local Rotay Club,was a member dhe localcommunitypolitical committee for
several years and still takes part in his political party's meetthg$amily has acottage

in the mountain area of eastern Norway at the Femunden Lake. There are ten cottages
there and he organises comnamtivities,for instance snow ploughing and road repairs
butstill has time to keep his hunting dog and himself in good shape fasegficmm the
10.Septembeirn Norway there is always uncertainty about the educational system,
especially the relationship between vocational and theoretical educatibb%d 6f the

pupils in vocational education do not complete their education, theyodtoBetter
communication and cooperation betweecational schools and thecal industry seems

to be needed.

Vesna Kovd , Croatia
‘1 VesnaKoval iI's an associate professor
\ ” University of Rijeka Faculty of Humanities and Social Sciences,
/8 " Department of Educatioshereceived her PhD in the field of
= educational policy and management in 2004eddiing her thesis

r

entitled fiConceptions of governance

a basis for the introduction of a qu
research interest has bdaitially focused in the field of management
and leadership within gher education institutions and system, while
the recent research focus has been in the field of the management and
leadership in the preertiary education. Her most recent administrative positions and
duties: Member of the National expert team respoadir school leadership
improvement (since 2015); Head of Doctoral Study Programme of Education at the
Department of Education (2020D16); Head of Centre of Teacher Education at the
Faculty of Humanities and Social Studies, Rijeka (20Q46); Member oftte Quality
Team at the Faculty of Humanities and Social Sciences, Rijeka (since 2005).
Lea Kuusilehto-Awale, Finland
Leawasprominentin our 2014 Helsinki Conferencavhenshewas
ProgramDirectorandAcademicAdvisorin Master'sDegree
Programmaen Educational eadershipat theUniversityof Jyvaskyla
SinceApril 20151 shehasbeenthe Chairin Turku, Finlandof an
NGO "Pisara”,i.e. Oceanin aDrop - DevelopingTogether/Pisarassa
Valtameri- KehitytddnYhdessaryOn her Linkeein entry she writes:
AOur objective is to enhance under st
interactive methodologies, activites and services, and to procure
capacity building for diverse populations both in Finland and over4gasra”, i.e.
Ocean in a Drp- developing together is an NGO officially registered in Finland. "Pisara"
is the brief working name in use for it, p

The name is a symbol for our vision and aim: every human is like a drop full ofocean
wide capacity, and with the drops finding each other and connecting, the ocean grows in
size and capacity.

A Pi s aaelmook address: Facebook.com/pisarary.
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Paul Mahieu, Belgium

Many ENIRDELM friends were very disappointed when Prof. Paul
Mabhieu, the aly 100% participant attending all our first 24
conferences, was prevented from coming to ofiri@9urmala this year
following an accident that happened shortly before he was planning to
travel from Antwerp. Wisely, he followed the advice of his doetwt

his wife not to risk the journey despite the urge to maintain his
remarkable attendance record. Paul is one of the pillars of our network
and organised both out"and 18' conferences, both held in Antwerp.
His inventive good humour and joyful preserwas very much missed

in Latvia. Thankfully, Paul is now 100% recovered from his setback and we are looking
forward to welcoming him to his 5and our 28 conference in Krakow in September
2017.

Danping Peng China

Danping was the second persomir€hina to attend an ENIRDELM
conference. She was delightful company and not only presented a paper
on crosscultural perspectives on pedagogic leadership, but also sweetly
sang a song from her homeland at the final dinner where it is our
tradition to demastratein music, dance and poetite variety of

cultures that make up our educational leadership network. Danping has
- already spent three yearsPatlackyUniversityin the Czech Republic

~ where she is a PhD candidate. Her study is conducted in thammetli
English which she amazingly has only learned since her arrival in E@opeof the

biggest challenges for her now is communication with local primary and lower secondary
schools in order to gather interview data. Therefore to learn how to speaki€her
nexttaskAs a result of Danpingbés study in Ol omo
the limitations we place upon ourselves are only what reatlyent us from facing new
challenges. Also, that there could be many more possibilities in our lives.

Karol Sadleir, Ireland

Karol is the deputy director for assessment with the Department of
Education in Ireland. She is responsible for teacher professional
development in terms of subjects and assessment at lower second level
education. She is cantly doing her doctorate in the area of

| assessment. She was a first timer at NIRDELM Conference and

will definitely be returningWe look forward to her potential

contribution as a native speaker of English to the production of the
ENIRDELM newsletéer and the work of the Secretariat. It was also
evident at the final dinner and celebration at the Jurmala conference that she has a
beautiful singing voice in the best Irish tradition!
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ENIRDELM MEMBER PROJECT UPDATES

Community Action for Spaceshp Earth (CASE)

The CASE project continued to present its annual
symposium at the Jurmala conferenGiee

symposium drew on the work of Slav Heller, an

associate in Alberta, Cangda examine how four

basic ideologies or worldviews relate to the

existenial crises facing Spaceship Earth. These

ideologiesf Nat ur eds Wi sdom; Power
Superior Mind; Dogmatic Faitlgncourage either

expansionist or sustainable trajectories towards

threefutures (BusinessasUsual; Dark Scenarios;
Developmental Scenaripsuggested by Mike

Botteryin his book reviewed in our April 2016 newslett€he worldviewscan be either

secular or faittbased. In June, Davidldroydpresenteda-B our wor kshop HAAct i
an Overloaded Pl anet 0o ( a. KouthFestivaBiplaliaszs hi p Ea
Lower Silesia, Poland jointly organised by the SLglthmovement and the City of

Wroclaw, 2016 European City of Culture.

The Earth is (over)full

The CASEweblog and resource platform for educators interested in developing their
understanding and laang activities relating tevermore dangerous global trends now
has a new addressww.case4all.org It is updated regulprwith links and comment or
new material including videos, articles, books and courgesJurmala Symposium
powerpoint presentatiors therel see sample slide abgva he website is open access,
but anyone interested in adding comments or additional material can be enrolled as a
follower by emailing David Oldroydlhe victory of Donald Tronp in the US presidential
election adds further urgency to this attempafter upto-date resources and links
relating toa sustainable future for our planet.

Developing Leadership Capacity for Datainformed School Improvement

http://www.deleca.org/

This link gives access to the COMENIdY@&ded DELECA project involving several
ENIRDELM friends and led by Justina Erculj which was concluded in 2015.

The Arctic Rim Collaboratory (ARC)

Andy Hargreaves andasi Salerg are involved in a new initiativehe ARC.

Educational systems from around the world attended the inaugural summit of the Atlantic
Rim Collaboratory, an international initiative to examine and improve elementary and
secondary education systems thiomigt the world.

Each system sent a minister and deputy minister, or equivalent, and a leader of one of the
regionds professional associations, such as
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The first summit was hosted iceland, at theHilton Reykjavik Hotel, September 14
and 15, 2016 The purpose of the summit was to:

Co-create new narratives of higluality education

Define or redefine the vision for the Collaboratory

Co-create a realistic strategy to achieve it

Commit to achieving implenmtation and outcomes over at least 3 years

PwnPE

It focused on how the highuality systems represented are preparing for the future
demands on schools and teachers: defining a vision and strategy for the group and
developing a thregear plan of action.

The summit honoured the 30th anniversary of the meeting between President Ronald

Reagan and Soviet President Mikhail Gorbachev in Iceland. One of the founding ideas

behind Atlantic Rim is to tear down the walls between countries and regions, as well as

betwe=n educational researchers and politicians, in order to pursue the most fundamental
ideas of what it means to be educated in to
systems and future generations of students worldwide participants focused oow to:

1. Clarify ajoint vision for our jurisdictions and for ARC, linked to the
ARC values
2. Develop realistic and appropriate strategies for each jurisdiction to
a) Further develop the wdbdleing and mental health agenda.
b) Promote equity in relatioto marginalized and deprived groups
3. Move tbwards a more professionallgd system.
4. Agree ways forward for ARC over the next three years, including success
criteria. For example:
A s yly-system peer reviews

A thematic revieusese.g. on educating r
A developing and applying better indicat
A creating a small Centre or Institute t

these activities
A making a declaration of principles and

Investigating school ladership from a distributed perspective in Croatian schools

(IScLead)

Institution : University of Rijeka, School of Humanities and Social Sciersapported

by: Croatian Science FoundatidProject team Branko Rafajac (principal investigator),
VesnaKovh, Nena Ronlevil, | v-BaBtahdslrgwiRdkbAdtriil
Stj epan Fogetgmaonisultanfs; Justina Er]lulj (Slovenia),
( Norway) and Sag aProjctidirdtion{ M4y 2015eMayl2088r o )

Project summary. The proposed research focuses on the phenomenon of school

leadership which is seen as one of the most important success factors of school and
student achievement. In the broader context, it is seen as a success i.e. sustainability factor
of education reformsThe main aim of this research is to identify the characteristics of the
school leadership practice in Croatian schools with the special emphasize on indicators of
both individual and distributive leadership and finding those features that are associated
with the school and student achievement. The main aim will be elaborated through the
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following specific tasks: 1) examining the characteristics of school leadership with special
emphasis on the role of participation and interaction of individual stakekaidtne

activities of leadership (school principals, school boards, school councils, professional
services, teachers, parents, students, community representatives and local government)
and their association with indicators of school success; 2) exanviaiigis features of
education system governance from the perspectives of different stakeholders
(communication and collaboration between state level, local governments and school level
authorities; overall satisfaction with the education system govermmandeheir effects on

the school leadership practice. Results of the previous studies and preliminary review
related to Croatian education system point to the importance of strengthening the
characteristics of the distributed school leadership with dpmmiphasis on strengthening

the capacity of teachers as active participants in making key decisions related to the
matters of education.

Vesna Koval

ENI RDELM MEMBERSS® PUBLI CATI QNS

Forthcoming book from Pasi Sahlberg

Coming out in December is this newdk based on Pasi
HARD QUESTIONS Sahl bergbs course at Harvard Univ

ON GLOBAL lecturer from 201416. Education is one of the most discussed
EDUCATIONAL and contentious social issues around the world. It divides people
CHANGE across a spectrum of opinions from those feviy a radical

g reversal of traditional practice to those clamiog for return to
Policies, . . . . .
Practices, educational basics. In many countries education is at the heart of
Future of political debates often according to ideological principles and

s priorities. The rancorous debate embodiesglamental questions

facing society including: What is the purpose of education? How
much do teachers influence the quality of education systems?
Will technology be the saving grace for the future of education?
Do we need tougher accountability in ordembgprove public

school systems? What are the roles of standardized testing, charter schools, private
education, and online learning? Should OECD's PISA test stand or should it fall?
Identifying, debating and troubleshooting these global educational questosthe
essence of theoursethat involved many invited thought leadeasid of the forthcoming
publication.

New publication on management of inclusion in Czech schools

— Lazarov§, B. , Hl ougkov §, L., Trnko
iy (2015)f 2 ziemRl uze ve gkole (Management
schools) Brno: Masaryk University Press, 2015. 179 pages. ISBN
97880-210-80379.

The book is focused on the management and leadership of inclusion

in Czech schools. The opening part is an analysis of the

intemational and national political discourse on inclusive education

as it has developed over the last 20 years. The second part of the

book is focused on themes related to the practice of management
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and leadership of inclusion in Czech schools and preseatsadysis of the results of a
multiple case study conducted in Czech basic schodl§) & the years 2013 to 2015.
The complete text (but only in the Czech language with English summary) is available at:

https://munispace.muni.cz/book?id=837
Jon Torfi JénassonEducational change, inertia and potential futuvéby is it difficult

to change the content of educatida@opean Journal of Futures Research
Decenmber 20164:7

There are profound social, cultural, technological, scientific and environmental changes
which occur at most local but also at global levels of the modern world. From these will
stem huge challenges in all spheres of life. These demandethaneducation, not
necessarily in the system or how it operates, but perhaps in its aims, and most certainly
in its content. Knowledge that was once powerful to understand the world, to develop as
a person and address the challenges of life, shouldgb@ced with new knowledge

which may often be outside the traditional disciplines. Moreover, a host of new skills
may be relevant for the world of tomorrow. There are, however, many obstacles to
change, both reasonable and unreasonable dhipaperdiscussesine categories of

inertia or constraints that are seen to stifle change, in particular, as it relates to the
content of education. The categories are discussed under the headings of general
conservativism, system stability, standards, fuzzinesewfideas, the strength of old

ideas, vested interests, teacher education, lack of space and motivation for initiative, and
lack of consequence of no change. Added to this there are serious logistic problems for
those who want to foster change. It is ajtieat very little change in content will be

seen if these inertial constraints are not recognised. Assuming there is a will to change,
the institutional infrastructures that should facilitate sustained change must be scutinised
and it must be ensured ththe teachers, i.e. the professionals that operate the system,

are involved.

OPEN ACCESS TO THIS PAPER AT:
http://link.sprirger.com/article/10.1007/s403@4.6-008 7~
z?wt_mc=Internal.Event.1.SEM.ArticleAuthorincrementalisssdleon Tor fi 6s art i c

Laila Niklasson, Méalardalen University, Sweden, has written a chapter in the
anthologyRedefining Teacher Education for the Pe8015era, edited by Maria
Assuncéo Flores and Thuwayba Al Barwani(2016). The chapter is &@Hadsition from
Initial Teacher Education to Working lieLaila has also written an article together with
Diana Pereira and Maria Assuncéo Flof&t u d e ndptolds ofpagsessment: a
comparative analysis between Portugal and Swede&rhich was published in the
journalHigher Education(2016).

wﬁ"“*“’mv% CALL FOR PAPERS, Studia Paedagogica22:2, 2017
) %, Issue Topic:Trust and Control in Education

Editors: Jan Vanhoof, Man Pol

This nonothematic issuef Studia Paedagogicaill be focused on one
of the traditional dichotomies in education: trust and control.
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Education is considered to be a process in which success depends very much on the trust
invested. At the samentie, processes and results in education are always checked,
especially if institutional involvement has its say. So one of the delicate tasks of education
and its management is to balance trust (or autonomy) and control.

The dualistic approach to educatiis an eternal theme at all levels of education. Dealing
with trust and control extends from individual education in families and schools all the
way up to relationships among representatives of educational institutions, parents and
teachers, and, as thase may be, among various school levels within one educational
system. At the micro level, for instance, there is emphasis on the development of innate
talents: education should evolve the potential of an individual independent of social
interference angressure. On the other hand, there is the view that education should
overcome innate inclinations and replace them by habits. In this view, the unpreparedness
of children requires protective care and control. At the meso and macro levels, references
to qudity assurance in education often urge a complementary and integrated relation
between trust and controliented evaluation of schools. Yet there is still the question of
the role that should, or could, be played by internal evaluation (trust/autemeenyed)

in relation to external contrairiented evaluation. Are the arguments for the integration of
both overly positive? The question of whether accountability and school improvement are
reconcilable is indeed a complex one, and it requires a carefidlifigd answer.

Trust and control are culturally and historically changeable. They can be understood as
methodologically elusive, multileveled, contaldpendent phenomena of both individual
and collective nature. Their mutual relation is noticeablest bften stems from effective
control and incentive systems.

This monothematic issue 8tudia Paedagogics open to authors of articles focused on
any of the levels at which trust or control in education are applied on a significant scale.
Articles oncarriers and objects of trust or control in educational situations will also be of
interest. We are interested in accompanying phenomena as well, such as dilemmas,
challenges and consequences of applying, or not applying, trust and/or control in
educationin various extents.

Articles related to various settings in which education takes place are welcome as well as
ones dealing with adult education and-ldag learning in the broadest sense of the terms.
We are concerned with situations in which trust eantrol are balanced so that those

being educated are successful in their learning, but we will also appreciate articles on
situations in which questions of trust and control are addressed in view of external
priorities, as distinct from the concernsaotearning individual.

There may be numerous questions to focus on, so here are a few examples from a
potentially long list. We may ask, for instance:

A Is obligatory education in nursery schools a sign of that trust in parents is

lacking? What are thdtsiations in which trust is (not) given to pupils or parents? What is
typical about discourse on trust and control and what impact does this discourse have on
education?

A Can we leave it up to parents or pupils to decide about the results of education?
How s this projected in practices such as home education?
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A How much trust can be expected in the teagaent relationship? Whom in the
school do parents trust? Does the school give parents a chance to trust? How does the
school win par eoparents wit trust §om tha scladoolhisthere a place
for control in the schogparent relationship? How can parents control the school? Which
opportunities for control do parents use?

A Is teaching a helping profession even where situations of contrahif?eAfter all,
teachers work with those who do not attend school voluntarily so they must often use
compulsion; there is obligation, and many situations in the school feature control.

A How is trust and control among various educational levels manifeStdR is the
future of entrance examinations between schools of two different levels? And how about
the relation between university and practice, particularly in the field of
education/schooling? What influences this relation, and how is this projectesirand
control?

A How can we work sensitively with trust and control at a time when the prevailing
discourse emphasizes accountability, efficiency and evaluation? What is the function of
control in, for instance, iservice teacher training? And how cae approach the
professionalism of teachers and education leaders?

A Under which conditions can sedfaluation of an institution be a basis for the
development of schools and/or pupils? Can accountability and school improvement be
reconciled as two functis of school inspection? What alternatives to a stereotyped
approach to school inspection can be developed? Can school inspection play the role of
helper if control is its primary function?

A What is the point of applying control in leisure activities, eigh adults?

A How can trust and control be combined? When is it better to apply trust and when
is control almost exclusively the point? Does control exclude trust? Is control a proof of
the fact that we do not trust people/institutions?

This monothematitssue ofStudia Paedagogicwill be published in English. Empirical
articles (alternatively, theoretical studies) are welcome.

Abstracts as soon as possiblef&ll texts by 16 December, 2014
studiamedagogica@phil.muni.cZhe articles should be written in English and meet the
requirements mentioned in the instructions
below. Papers will be submitted to a peeriew process which will enable the staff to

select papers for publication. The monothematic issue Trust and Control in Education will

be published in April 2017.

www.studiapaedagogica.cz

A secondCALL FOR PAPERS: Studia Paedagogica 22:4, 2017

Issue Topic: Teacher Education and Educational Research
Editors: Kl 8ra GeNov§8, Sami Lehes

On the one hand, we may consider the ways in which research results are used in teacher
education. The fact that teacher education should draw on current scientific knowledge

and should reflect the latest findingseafucational research is commonly emphasized.

Such a situation presupposes a symbiotic relationship between academics at universities
who produce knowledge and disseminate it towards teachers and teachers themselves who
put this knowledge into practice atitis validate it. However, this presumption has been
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repeatedly problematized. Traditionally, a gap between two worlds (Smagorinsky et al.,
2004)i the world of research and universities, on the one hand, and the world of real
practice on the other haiichas been identified. The representatives of academic
knowledge have been criticising some aspects of real teaching at schools (e.g.
transmissive teaching and authoritative classroom discourse) in the long term and have
been offering theory and reseaife#sed alternatives (such as constructivist instruction and
dialogic teaching). Complaints about these academic concepts having a limited impact on
real practice are ever present. The issue can be also viewed from the perspective of the
other side. Teacherdten see educational science as detached from reality. In their
opinion, academic concepts are difficult to apply, because they are too idealized and
disregard the institutional conditions at school. Similarly, the education offered to teachers
may be seens impractical and insufficiently sensitive to teacher needs (Lefstein, Snell,
2011).

On the other hand, we may look at how teacher education itself is becoming an object of
researchThe topics of teacher education and development have been continuously
discussed in the educational sciences. They are understood as a path to ensuring quality of
teaching and learning and at the same time seen as a key to promoting educational
innovations or reforms. The issue of what form and content educational progréznmes
teachers should have is a widely debated one. The effectiveness of teacher education is,
however, often called into question. (Van den Bergh, et al. 2015). It has been suggested
thatpreser vi ce teachersé perceptitheinossn of teachin
experiences of school as a student (Abell, 2000), and that such entrenched beliefs can
persist throughout teacher education and into teaching service (Fajet, Bello, Leftwich,
Mesler & Shaver, 2005). As for-service teachers, it is often heldht professional

development programmes have a limited potential to change the style of teaching a teacher
has established (Abell, 2000). As the above propositions suggest, different types of
educational and development activities designed for teachatsmbe carefully

examined and their impact needs to be monitored. As Wilson (2013) points out, it is
necessary taentify the underlying mechanisms that render some programmes more
effective than others.

The questions that arise in thelél thus delinted are numerous:

A Does educational science produce concepts and theories that are applicable in
practice? Is this knowledge useful in the sense that it has a potential to improve
educational and learning processes?

A How is scientific knowledge transferretto educational programmes? How are

these programmes designed and implemented? In what ways is their quality inspected?
Can the characteristics of a good educational programme be identified?

A Does teacher education conceived in this way have any impacacticp? Are

there any examples of successful educational programmes evidencing transferability of
academic concepts and theories into real world of school classes?

A If teacher education is actually not effective and does not have any noticeable
impact on lhe work of teachers, what are the causes of this state? Can barriers standing in
the way of transfer of academic knowledge into practice be identified?

A What are the relationships between teachers, researchers and educators? Can we
see collegial collaboratin or rather rivalry of different professional visions (Goodwin,

1994) amongst them? Do differing professional visions bring problems that need to be
addressed? Can their confrontation be also in some way beneficial?
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A Do the impulses received by researchigom teachers in some way stimulate
scientific inquiry? Can teachers be seen as "clients" of research orders? Can teachers
themselves produce scientific knowledge or participate in its production?

Any papers dealing with application of scientific knotde in preservice teacher
education as well as-service teacher development activities and programmes are
welcome. We would like to focus on all levels of schools, ranging from kindergarten to
highereducation levelThis monothematic issue 8tudia P&dagogicawill be published

in English. Empirical articles as well as theoretical studies are welcome.

Abstracts of articles proposed for publication are accepted by 30 April, Z0ll Texts

by 30 June, 2017, both siudiapaedagogica@phil.muni.@hearticles should be written

in English and meet the requirements mentioned in the instructions for authors on the
journal 6s web page, see be lreviewproPeaspmichs wi | |
will enable the staff to select papers for publicatiime monothematic issue Teacher

Education and Educational Research will be published in December 2017.

INTERESTING WEB-SITES & LINKS

https://www.theguardian.com/news/audio/2016/nov/odfimasgaokaethe-worlds
toughestschootexam
podcast?utm_source=esp&utm_medium=Email&utm_aagmx=Long+reads+base&utm
term=198264&subid=19472310&CMP=em&33i a 30minute podcast that vividly

illustrates how tough and important the gruelling, kétdkes Chinese gaokao (university

entrance) exam is in this highly competitive education system,twor | do6s | ar gest

http://www.beyondmeasurefilm.com/#prettyPhote/U/r ai | er of a new fi
Measure: What counts candt Dblmsedapproathdéod 6 wh
eduation in the USA and presents examples of innovative approaches.

| m
i C

http://www.unicef.org/publications/index_90833.htnTlhe thirteenth edition of

UNI CEFO6s Of fi ce of FaRess mreChildren: Reague talile ofCa r d
inequality in child weHbeing in rich countriespresents an overview of the growing
inequalities among children in highcome countries

http://www.atrico.org/- The initial vision of the Atlantic Rim Collaboratory (ARC) is to
establish a global group of educational systems that advances values such as equity,
excellence, wellbeing, inclusion, democracy and human rights for all students within high
quality, professionallyun systemsPresentations bigNIRDELM friends Pasi Sahlberg

and Andy Hargreaveare featured on videos on this website along with Sir Ken Rohinson

http://www.minedu.fi/OPM/?lang=entheweb-site of theFinnishMinistry of Education
and Culturevhichis responsible for developing educational, science, cultural, sport and
youth policies and international cooperation in these fields.

http://ssir.org/book_reviews/entry/education_and_the commercial_mindset_samuel abra
ms- from the Stanford Innovation RevievA chief reason for Finnish schools' much

touted success is that, ironically, they have done a lp@ttenplementing core business
strategies than many explicitly marietsed educational models.
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https://hbr.org/2016/08/hoto-turn-arounda-failing-school- from the Harvard Bsiness

Review,as ummary of research into how schools id
Engl and & Wales can and can not be O6turned
and does not work longerm.

https://www.youtube.com/watch?v=_xtTOPTWWHvBcience of Teachinga film from
the Prosocial Progress Foundation promoting evidéased teaching based on behaviour
analysis

http:/www.grahambrownmartin.com/filmsa rich sourceob Lear ni ng { Re} i magi
films and interviews featuring leading thinkers in education, including Noam Chomsky,
Pasi Sahlberdsir Ken Robinson and Sugata Mitra.

FEATURE ARTICLES

16 Modern Realities Schols (and Parents) Need to Accept. Now.

Will Richardson

It 6s been interesting to watch over the | ast
educators and even some policy makers begin to articulate their concern over the relevance
ofthecurrenpr acti ces that we use in schools to fie

and discussions vary on the edges, it feels like there is finally an admission on the part of

many that the world has changed, and that like most other parts of society, shools a

going to have to change with it. Really chal
believing that. But | also know that the momentum is picking up.

Why? What és happened to get people thinking
Abet t er ?Pane thifg,|ll think pdremts are sensing the fact that many kids simply

arenét being prepared for their | ives in thi
and books that have come out this year that are pushing back hard against the fundamental
structures of schools, especially in terms of assessments. Or the steady drip of stories of

kids who are finding success based on the work they do on their own, built on their

interests and passions. Or the stories of kids who are heading down tradétbmnalys

only to wait |l onger for jobs that dondét req
are heading back to school to accrue more d
suffices; more iIitds that sitgmsyhegefds dondt se.
determination, initiative, and networks to problem solve their way out of their dilemmas.

Theyodore waiting for the answer, just I|ike 1t

But | still wonder the extent to which those conversations are truly grounded iroétimee

more challenging new realities that now con:
really peeling back the onion far enough when it comes to change in schools. And others

are sensi ng PamhVaorarframdAlbemarld,e/a. ehé 2016 Virginia

Superintendent of the Year and one of the most modern, progressive education leaders out

there:

Al magi ning Educationo is in prodaness across
tinkering aroundtheedgés [ t her eds] noi mad ihd eakn,yrtehe fngr. m ,Wer
need full on transformation. o

Full on transformation can only be fledl by a deep understanding of how significantly out

of step the school experi enc éonésavee ki@ c 0o me  wi |
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webve al ways been |l acking in that regard. B
school learning and life learning has become wider and more acute as the Web and mobile
technologies continue to evolve as learning opportunities.

Sowhat do educators, parents, policy makers and others need to fully understand about this
moment in order to truly think in transformative ways about education?

1 The Web and the technologies that drive it are fundamentally changing the way we

think about low we can learn and become educated in a globally networked and connected

world. It has absolutely exploded our ability to learn on our own in ways that schools
werenot built for.

1 In that respect, current systems of schooling are an increasingly sigri@capr

to progress when it comes to learning.

1 The middleman is vanishing as peer to peer interactions flourish. Teachers no

longer stand between the content and the student. This will change the nature of the

profession.

1 Technology is no longer an opii when it comes to learning at mastery levels.

1 Curriculum is just a guess, and now that we have access to so much information and
knowledge, the current school curriculum bucket represents (as Seymour Papert suggests)
Ao#e | | i onth of tcdhree eparscdmt knofw.alOlur odds of
for all of our kidsd futures are infinitesi.:]
T In fact, instead of being delivered by an institution, curriculum is now constructed

and negotiated in real time by learner and the contribution®sé tthgaged in the learning

process, whether in the classroom our out.

1 The skills, literacyand dispositions required to navigate this increasingly complex

and change filled world are much different from those stressed in the current school

curriculum.

1 Current testing regimes are inadequate i
solve problems, think critically and creatively, deal well with failure, persevere, collaborate

with others, etc, skills that are arguably more important than contentéatgsvl

1 AHIi gh stakeso | earning is now about doi ni
standardized subject matter test.

1 While important, the 4Cs of creativity, collaboration, critical thinking, and

communication are no longer enough. Being able toecirto other learners worldwide

and to use computing applications to solve |
in the modern world.

1 Increasingly, as a variety of educational opportunities are beginning to take shape,

traditional college is becamg one of many paths to a middle class existence, not the only
path. Students need to Aready for anything,
1 Our children will live and work in a much more transparent world as tools to

publish pictures, video, and texiscome more accessible and more ubiquitous. Their

online reputations must be built and managed.

1 Workers in the future wild/ not Afind empl
they will create their own.

1 Webve come to the end woducefiemairsatonkdn. 06 Ever:
progress, in fiperpetual beta. o

1 Global connections and transparency mean the pace of change will increase.

Embracing and adapting to change must be in the modern skill set.

1 We cannot predict with certainty the impacts of technoldgidaeances on the

future of learning and work. Our students will have to be comfortable witpdasid
change and uncertainty.
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Ther e are others, |l 6m sure. (I had about 40

compelling reagithes wbubrdrseasthe conver s:
no argument any longer that the old narratives and expectations of school are slamming
into the new realities of the connected, ne:

going to have toathink our practice based not just on our beliefs about how deep and

powerful learning occurs in general but also on the the new contexts that the Web and other
technologies bring to the table.

AFwInl transformationo wil |l not happen withou
https://medium.com/modetliearning/16modernrealitiesschoolsandparentsneedto-
acceptnow-64b98710e4e9#.mt3ud2m8s

The five dages of Brexit grief for universities

Christopher Ziguras

It is difficult to imagine a group of peopl
leave the European Union than the 5,200 people from 80 countries who assembled for the
recent European Asciation for International Education or EAIE conferenaaira

Howard, president of EAIE, opened the event on a sombre note, reflecting that as a Brit

who has lived and worked in Spain for the past 30 years, she now does not know if she

will be able to catinue to do so. The mayor of Liverpool followed, bragging to delegates

that the city had indeed voted to stay in the EU (to cheers) and continues to welcome

visitors and refugees (to more cheers).

Many of us outside Europe had come expecting to leant alve practical implications of

the vote for UK higher education, its relationships with the continent, and th@flow

effects for other players in a highly interconnected international education sector. We are
wondering what new strategies and tactiesraquired now for collaboration, exchange

and recruitment. We thought this was the place to findButtwhat transpired in

Liverpool shows that the European international education community is not going to be
ready to process such prosaic mattergjtore a while. To understand why, we need to

treat Brexit as a death and recognise the phases of grieving that are involved in coming to
terms with such a tragedy.

Phil Baty, fromTimes Higher Educatigrobserved at one point that the panel he was
chairing on Euroscepticism was sounding like a therapy session. So perhaps it would help
to view the Brexit response in terms of the five stages of grief and loss described by
Elisabeth KibleiRoss in her seminal 1969 boGk Death and Dying denial, anger,
bamgaining, depression and acceptantis. going to take much longer than | had

imagined for the UK, and Europe, to come to terms with what has happened.

What seems to have died is the European int
inevitability of the cosmopolitan project, in which national boundaries and ethnic loyalties

would dissolve over time to allow greater openness, diversity and a sense of global
citizenshipE Al E6s visionnastsideal defiWg pebteve int.
and exchange deepens appreciation of human society and is essential to the prosperity of
societies and individuals alike. 0

For the Brits, the Brexit vote wiasimaghe f i na
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of a youthful, creative and dynamialture open to the world that was promoted by Tony

Bl airds new Labour government when it <c¢ame
jumped on board to promote the UK as a stud
excitingo. N e e dh Ceuwndal fates an siphily hattlet nbf® hol wastthe s

grieving process manifesting at the EAIE conference?

Denial

In the immediate aftermath, many struggled to believe it; some still are maintaining that it
is completely unclear what the vote means. Qauitew people at the conference spoke as

if Brexit is too catastrophic a prospect to be possible. Once people realise what they have
done, their reasoning went, we will surely find a way to stay in the EU. Perhaps a second
referendum. Perhaps a vote of IRanent.

Anger

Some had moved on from disbelief to anger, and their favourite targets were the most
obvious: the outright I|ies printed on the 0
Cameronods decision to haveplexissue;andhei sti c pl e
Sunnewspaper 6 s p o dwds sugptisednodt o hemmaryedlameragl at the

feet of British universities. After all, h a
integration process by continuing to offer eyear masterd e gr ees? Hadnoét t he:
unable or unwilling to mobilise UK students to participate fully in European exchange
progammesP n t he most recent iIissue of Boston Col
publication,International Higher EducationFiona Hunter and Hans de Wéxpressed

such frustration, albeit in the politest of terms. They contended that UK universities will

now Aineed to find a way to express internat
purposes of prestige and income generation, and demonstrate th&imeof a

genuinely inclusive approach, as expressed
Ouch.

Bargaining

Many at the conference were still looking for a way out as well. If only we had appealed

to Britons on an emotional level, rather thanning a facbased campaign. If only we

can convince people how crazy this decisioi€isarly, Prime Minister Theresa May is

having none of that, responding simply that

many) that | hear detshe&reatidhplteramnse B&F Whkatt dne
conference | was quite confused, tdbe Scottish universities have another line of

bargaining available to them, since a higher proportion of Scots voted to remain in the EU

this year (61.9%) than voted to wta Britain in 2014 (55.3%). Will the Scottish

universities take a stand on the conundrum of whether to stay in the UK or the EU? We

may know by the time of next yearods EAIE co

Depression
Most Brits at the conference were stillipestBr exi t sl ump. ABrexit ha
from beneath us, 0o said Mark Ander son, direc

Caledonian University. After decades of engagement with the EU, he lamented, the higher
education community had not been able tdoitnse sufficient public support for the
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European project, and even during the campaign, some institutions had remained on the
sidelines for fear of engaging too directly in politideanwhile, in England most regions,

apart from the biggest cities, votaleave, not just those marginalised communities that

have felt let down by the cosmopolitan project, but also very many affluent communities.

The universities have |l ost the battle for E

Acceptance

Promisingly, one ofthe mostvters ubs cr i bed sessions at the co
after #Brexitt UKEU partner ships (research, student a
participants turned away at the door to the bursting vérhis.suggests that many are

keen to consider thegctical realities of international education pg&t. There are many

steps that institutions are starting to take, from the bread and butter (expanding bilateral
exchange agreements with EU universities) to pie in the sky (establishing UK branch
campusesvithin the EU).The UK government has just extended its commitment to

existing funding arrangements for EU students commencing in thel®aZademic

year. We will soon see how the UK's attractiveness to students from the EU is affected by

the spectre oBrexit. But considering the government wants desperately to reduce net

migration rates, and persists in including international students in those figures, a drop in

the number of EU students may well be seen positively on Downing Street.

In the meantimeJK universities will be looking to recruit students from the rest of the

world to compensate. They will be helped by a British pound that has devalued

significantly since the result, making the country noticeably more affordable for students

and conferencgoers alikelt may be more difficult to recruit staff from overseas, though.

The UK is still home to a diverse population of scholars from all over the world, but

perhaps that will changé&lniversity of Liverpool Vicechancellor Janet Beer recounted

howin the days immediately after the result, three new recruits turned down job offers to

her university: two from the continent who
research outside of the EU fundingosystems,
work in a country like the one the UK seemed to be becoriniyersities UK has sought
assurances from the government that EU academic and professional staff working in
universities will be able to remain in the UK after Brexit, but that is not fortimgprithe

status of Ostrandeddé citizens on both sides
negotiations, and is not likely to be resolved soon.

One of the most fascinating contributions on Brexit at the conference came from someone

who is not from Britairor the EU. LutzPeter Berg, science and technology attaché at the
Embassy of Switzerland in London, recounted
EU research funding schemes from 20@8mbership in the research frameworks was

conditional upon fre movement of people between the EU and Switzerland, but that
arrangement ended abruptly in 2014 when the country voted to introduce quotas for all

migrants in Switzerland. The lesson for the UK was simple: unless you commit to freedom

of movement (whichg not likely), forget about participation in EU research programmes.

The ability of UK universities to reposition themselves towards global networks to
compensate for the loss of connection with the EU is, unfortunately, dependent upon a
government that@pears more interested in stoking and satisfying xenophobic sentiments
than in the pleas from the higher education se@¥hile those around the world

committed to international education feel a great deal of sympathy with the grieving of our
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colleaguesn t he UK and in Europe, at | east the te
resolved democratically and peacefully. Spare a thought for those educators working in
Ukraine or Turkey on Europeds Eastern front

Professor Christopér Ziguras is president of the International Education Association of
Australia and deputy dean, international, at the School of Global, Urban and Social
Studies, RMIT University, Australia. This article was originally publishedampus
Review(October 216).

BOOK AND ONLINE PUBLICATION REVIEWS ‘

Abrams, S (2016lducation and the Commercial Mindset

http://ssir.org/book reviews/entry/education and tltemmercial mindset samuel abr
ams

Samuel E. Abramss director of the National Center for the Study
of Privatization in Education at Teachers College, Columbia

Ed““‘“‘“} University His book supports the privatisation of schooling in order
M‘ introduce tmhiendsemineaxsijallsti fied b\
Finlandbs education that minimises

PO blanket testing. As evidence of this he draws on PISA results.

Commercial . . . A .
Foraglobal perspective on the business nds et 6s rol e in
this bookanalyze the divergent paths of Sweden, home to
considerable educational privatization and standardized testing, and
Finland, home to neither. While much has been made of the paradox
of excellent schooling in Finland without strict accountability

measures, littleds been written about the significant employment of core business

strategies by Finnish education policymak&ys. part of Abramds anal ys
distinguisteseducational practice in Finland from that of its Nordic neiginb@and

explairs this additional paadox The above link is to an extract relating to this paradox.

Mindset

Simola, Hannu (20140 he Finnish Education Mystery: Historical and sociological
essays on schooling in Finland

Finnish education has been a focus of global interest since its first PIS#ssuic@001.
After years of superficial celebration, astonishment and educational tourism, the focus has
recently shifted to what is possibly the most interesting element of this Finnish success
story: that Finnish schools have been effectively applyinipoas that go against the flow
of global education policy with no testing, no inspection, no hard evaluation, no detailed
national curriculum, no accountability and no hard competition. From a historical and
sociological perspective the Finnish case ismetely a linear success story, but is part of
a controversial and paradoxical struggle towards Utopia: towards egalitarian schooling.
Bringing together a collection of essays by Hannu Simola and his colleagues, this book
analyses the key dimensions of aaling in Finland to provide a critical, analytical and
uncompromising picture of the Finnish education system. Going beyond the story of
success, the book reveals the complexities of educational change, but also identifies
opportunities and alternativesrfsmart political action in complex and tramegtional
societies. Including a selection of key chapters on Finnish education policy and
governance, teacher education and classroom cultures, the book will be of interest to
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researchers, academics and pa@gtgate students in comparative education, teacher
education, educational policy and educational reform.

Link to a substantial review of the above book:
http://www.pedocs.de/volltexte/2015/10669/pdf/iceps)_2015 1 Gaber Rezension_Simola
_Finnish_education.pdf

Adult Literacy and Numeracy Skills: International comparisons from OECD
Education Working Paper No. 142

http://www.keepeek.com/DigitélssetManagement/oecd/education/literaagd
numeracyproficiencyin-ials-all-and-piaac 5jlpg7qaglx5een#.WBDHt 197IU#pagel

The figure belows from a statistically sophisticated comparative analysihefimeasured
levels of changes in adult skills based on tests administered to different age groups
between 1994 and 2012evels of literacy proficiency are shown to have declined in most
of the countries featured in these studi€be paper is a challemg readand the pre

eminent progress of Poland raises caveats about the validity of the data that the author of
the paper exposes.

Figure 6. Literacy proficiency in IALS and PIAAC, by age
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Source: International Adult Literacy Survey (IALS) (1994-1998), and Survey of Adult Skills (PIAAC) (2012),
www.oecd.org/site/piaac/publicdataandanalysis.htm.
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INSTITUTIONAL PROFILES

A summerrecruit to ENIRDELM Johannes Midskards from the University of the Faroe
Islands, a little known outlier of Europe, so here is a profile of that institution:

August 1, 2008 was a milestone for the University of the Faroe Islands on that date the
Faroese School of Education, the Faroese School of Nursing and the University of the
Faroe Islands (Faculty of Faroese Language and Literature, Faculty of Science and
Technology and Faculty of History and Social Sciences) merged into the enlarged and
restrictured University of the Faroe Islands as we know it today.

The merger was a result of the implementation of Faroese Parliamentary Act 58, dated
June 9, 2008, on the University of the Faroe Islands, which was subsequently amended
through Faroese Parliamt@ary Act 51, dated May 8, 2012.

The new Act is available in Faroesaere.

The University is publicly funded, meaning that it is allocated an annual appropriation on
the Faroese national budget. As an example, the University was allocated DKK
68,178,000 in the 2010 financial year. In 2010 net expenditure on core Uyiversi

activities was DKK 30,101,000. Furthermore, the allocation for the shared central services
at Debesartrgd was DKK 1,267,00¢hese are the joint maintenance and IT services. The
University was also allocated DKK 100,000 to provide financial assistanogrnational
students looking to study and research in the Faroe Islands. The following appropriations
were also allocated: Research Centre for Social Development DKK 1,305,000, The
International office DKK 765,000, The Faroese School of Education RKE38,000 and

The Faroese School of Nursing DKK 8,722,000.

In recent years several externally funded projects have been launched. These include both
Ph.D. research and other research project funded by the Faroese Research Council, Danish
Agency fa Science, Technology and Innovation, oil companies and other entities.

In addition to our own faculty, the University of the Faroe Islands relies on the services

and support of a series of institutions and individuals in the Faroes and abroad in order to
meet the highest international standards in fulfilling its purpose of teaching, researching

and disseminating knowledge.

Since the University of the Faroe Islands was founded in 1965, we have engaged in wide
ranging cooperation, in particular with schslascientists and leaders of research
institutions in the Faroes, but also with academics at institutions abroad, especially
universities in our neighbouring countries. These individuals have played a major role in
lecturing and assessing exams, as wetlarying out reviews at the University of the

Faroe Islands. At the same time, our faculty have worked closely with staff at other
institutions on a variety of research projects. Our faculty have also lectured, assessed
exams and participated in revieatsother institutions.

This arrangement plays a vital role in guaranteeing that in all areas the University of the

Faroe Islands meets the same standards as other universities in the countries around us.

This type of cooperation between educational tuistins, which enables faculty members

to participate in activities at other institutions, guarantees continued quality assurance and
evaluation of both the institutionsd overal
faculty member.
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Collaboration ha mostly been arranged informally through agreements entered directly
with individual lecturers or atioc agreements about specific tasks. However, in recent
years the University has formalised its ties with many of its regular collaborators by
appointingthem as adjunct professors or associate professors.

In connection with the restructuring underway at the University of the Faroe Islands, both
the University and the institutions it cooperates with intend to formalise their collaboration
further. This tansition is necessary in ordergoblicisethe major role other research
institutions, as well as the scientists and scholars working there and elsewhere play in the
degree programmes offered at the University of the Faroe Islands.

UPCOMING CONFERENCES

Designing an education system fit for the 21st century. W@@&iwrKenRobinsormand
@PeterSengen Nov 16th@thinkdf _http://bit.ly/2eO5A62
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KEN ROBINSON
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AND FINALLY...
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Why science teachers
should not be given
playground duty.

www.Facebook.com/GeezerPlanet
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“My name was David, but that sounded old
fashioned. So | shortened it to DVD.”
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For a fair selection
everybody has to take
the same exam: please

climb that tree

‘ = _'~‘ ) i - f_s_\_; -

Our Education gyétem

“Everybody is a genius. But if you judge a fish by its
ability to climb a tree, it will [ive its whole [life
believing that it is stupid.”

- Albert Einstein

I fear the day that technology

will surpass our human interaction.

The world will have a generation of idiots.
- Albert Einstein
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