
 1 

E*N*I*R*D*E*L*M 
European Network for Improving Research and Development 

in Educational Leadership and Management 

Newsletter, April 2017 
Web-site & Post: www.enirdelm.net  

Editor: d.oldroyd@wp.pl; Co-editors: gdunning@glam.ac.uk; karol.sadleir@jct.ie 

 

CONTENTS 

 

1.     Chairperson’s Message – Roman Dorczak   2    

2.     Editorial – David Oldroyd      3 

3.     Guest Editorial - Gerald Dunning     3 

4.     ENIRDELM Matters- David Oldroyd    5    

5.     From our Webmaster – Markku Antinluoma   6  

6.     Letters from the Regions      6 

7.     What’s happening in...?      13  

8.     What’s happening to...?      15  

9.     ENIRDELM Members’ Project Updates    17  

10.     ENIRDELM Members’ Publications     19  

11.     Interesting Web-sites & Links     20  

12.     Feature Articles        21  

13.     Book and on-line publication review     25  

14.     Institutional Profiles       26  

15.     And finally ...       27 
 

  

http://www.enirdelm.net/
mailto:d.oldroyd@wp.pl
mailto:gdunning@glam.ac.uk
mailto:karol.sadleir@jct.ie


 2 

     

CHAIRPERSON’S MESSAGE – ROMAN DORCZAK, 

POLAND 

Dear Colleagues and Fellow ENIRDELMers, 

 

Krakow is looking forward to this year’s ENIRDELM Conference. It 

will open the second 25 years of our great history. The ENIRDELM 

Board met in early February together with the ENIRDELM 2017 

committee to see the conference premises and to discuss important 

questions about the forthcoming conference “Leading and Managing 

for Development”.  

 

The conference website - http://enirdelm.wzks.uj.edu.pl/ - is now up and running. The 

deadline for the call for papers has been set as June 30. Please be active and send 

proposals quickly, as we wish to have the conference programme ready by the end of 

June! Your contributions are very significant in making 26th ENIRDELM Conference 

successful.  

 

Many thanks to our keynote presenters – Prof. Maria Mendel (Poland) and Prof. Henryk 

Mizerek (Poland) who have agreed to participate. You can become acquainted with the 

speakers on the conference website soon. Good news for PhD students – Prof. Michael 

Bottery will run a seminar for them on Thursday morning.  

 

On Thursday before the official opening you will have a chance to experience examples 

of Polish education provision, beginning with pre-school and ending with Jagiellonian 

University. After three fruitful days at the conference, there will be an optional 

programme on Sunday to explore Poland in more detail (see the information on the 

conference website).  

 

THIS YEAR ALL ENIRDELM MEMBERS HAVE SPECIAL DUTY – YOU HAVE 

TO ATTRACT/INVITE NEW ENIRDELM PARTICIPANTS FROM YOUR 

COUNTRY. PLEASE FEEL FREE TO ASK FOR SUPPORT FROM THE 

ENIRDELM CHAIR.  

 

Important Dates to Remember   

 

• Online participants’ registration opens April 5, 2017  

• Call for papers April 5 to June 30, 2017  

• Announcement of proposals acceptance or rejection up to two weeks after 

submission or 30 June 2017  

• Early bird registration deadline June 30, 2017 

• Regular registration deadline August 30, 2017 

• Conference September 14 -17, 2017 

• Final Paper submission November 30, 2017  

 

Looking forward to seeing you in Krakow!  

 

Roman Dorczak, Chair of the ENIRDELM Board 

http://enirdelm.wzks.uj.edu.pl/
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EDITORIAL – DAVID OLDROYD 
 

Since our last ENIRDELM newsletter (November 2016) the election of unpredictable 

and mendacious Donald Trump has made the world an even more uncertain place than it 

seemed following the Brexit vote in the UK that has destabilised the European Union. 

Gerald Dunning has further reflected on his anxieties about the latter event in the UK in 

the guest editorial that follows. Markku, our retiring webmaster to whom we owe much 

thanks, has offered a small item of news that the nationalistic tide has been slowed 

down, in Finland at least. But our self-reliant network moves into its second quarter 

century as Roman notes above. Let us try to respond to his request to invite new friends 

from our own countries to beautiful Krakow. A note about lowering the age profile of 

ENIRDELM’s leadership is found in “ENIRDELM Matters”. We have three “Letters 

from the Regions” from former conference organisers who remain active in supporting 

this newsletter. These are fuller items than the several contributions in the “What’s 

happening to/in …” sections but all contributions are greatly appreciated. Our two 

feature articles take us to Turkey and further afield to the Far East and, in “Institutional 

Profiles”, to an American link. As always, readers are encouraged to make this and 

future newsletters a place for sharing their own works, ideas and links to continue 

networking between conferences and also by accessing our twitter address @enirdelm 

and our website. Again my thanks to all who helped to create this bi-annual sharing 

opportunity emailed to 270 ENIRDELM friends. 

 

GUEST EDITORIAL – GERALD DUNNING, WALES, UK. 

 

The sorry continuing sage of Brexit 

 

I wrote a long contribution to the November 2016 newsletter in reaction to the result of 

the UK’s EU referendum result in June last year. I continue to be dismayed, depressed 

and disillusioned by what I can only regard as an act of momentous folly likely to have 

seriously negative economic implications for Britain in the medium to long term future. 

The UK government seems determined to effect a break with its major trading partner – 

one with which it undertakes 44% of all its business – at all costs while claiming that 

this loss might be offset by new trading agreements with nations with which, at present, 

it does roughly 5% of its business. The ramifications, should this course of action turn 

out to be as foolish as it promises to be, will have hurtful consequences, not just for 

industries and the job security of the workforce, but for tax-derived funding for public 

services such as education and health as well as pensions. Moreover, the right-wing 

popular press which constitutes the bulk of UK newspaper circulation continues to 

publish highly polemical material, often resorting to scandalously false claims to 

disparage the EU and that substantial proportion of the electorate which backed and still 

asserts the claims of the remain campaign, often dubbing them ‘remoaners’.   

 

One of the images from the referendum which sticks most clearly in my mind comes 

from the BBC television news a couple of days after the result was declared and 

featured members of the public being interviewed on the streets about their reaction. 

One old man, probably around the age of 80, was weeping tears of joy because, as he 

put it, “I’ve got my country back again.” Two elderly ladies sitting on a sea-side 

promenade bench declared that they were, “Very happy with the result.” When asked 

why, after a pregnant pause of several seconds, one declared, “Well, we remember the 
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good old days don’t we!”  Whatever the eventual legacy of the ‘Brexit’ vote, one thing 

is absolutely certain: there will be no “getting our country back” – whatever that 

actually means – in a world of rampaging global capitalism and there will be no return 

to any ‘good old days’ – whatever they might have been. Interestingly, there were very 

strong correlations between age demographics and voting in the referendum with older 

middle age and elderly people predominantly in favour of Brexit and younger voters – 

those who will have to live most directly with the consequences – in favour of 

remaining.  

 

I’ve noted those vignettes because, for me, they highlight a significant influence on the 

referendum result. I am convinced that a substantial number of Brexit voters were not 

only swayed disproportionately by dubious media stories about immigration and 

Britain’s funding contributions to Brussels but failed to appreciate, or even pay attention 

to, the real economic and political implications of the vote. In this respect, Brexit was 

an educational issue – and, moreover, evidence of educational failure. The older British 

voters who opted in the main for Brexit would have experienced history and geography 

curricula which emphasised a highly skewed interpretation of Britain’s role in the world 

– one which largely ignored its relationships with Europe other than as these were 

affected by military campaigns - and Britain’s record in promoting modern language 

learning in schools has long been mediocre. More significantly, however, the British 

education system has failed – and is still failing - to provide the majority of its students 

with any adequate understanding of economic and political issues as significant 

influences on their everyday lives. Vitally important though literacy, mathematics, 

science and technology are, they should not be allowed to crowd out of the curriculum 

political, economic and philosophical studies - as well as experience of humanities and 

the arts - which could enhance students’ broad and balanced understanding of the nature 

of the contemporary societies in which they live. Too often curriculum reform is geared 

to economic issues in terms of employability and skills necessary for industrial and 

commercial prosperity. But this is only one dimension of the prosperity which modern 

societies need to cultivate. Our future well-being will depend on our ability to live 

socially within our local and international communities every bit as much as our ability 

to earn a living! 

 

Yours ‘ardently Europeanly’,  

 

Gerald Dunning, Co-editor 

 

VPS/Editor’s comment: 

 

Gerald has been one of many crucial stalwarts of our network and is an always 

productive co-editor of the newsletter. I am trying at last to ease my way out of the dual 

role of VPS and Newsletter Editor, possibly after the 26th ENIRDELM conference in 

Krakow, Poland, my adopted country where I am hoping, not without some 

considerable doubts, to escape the worst effects of Brexit. A new generation of 

voluntary organisers of ENIRDELM is gradually emerging, as indicated in this 

newsletter and we hope all our ENIRDELM friends will encourage more of their 

generation to join Roman, Kristin, Sebastjan and Karol in keeping alive our professional 

values and personal friendships in these changing times. 

 

David Oldroyd, Voluntary Permanent Secretary 
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 ENIRDELM MATTERS  
 

New blood 

 

After the Jurmala 25th ENIRDELM Conference, the age profile of the 

ENIRDELM Board continued to get younger with the selection of 

Sebastjan Cagran from Slovenia to replace Tim Hurley who had 

energetically served his term and had organised the 24th ENIRDELM 

conference in Malahide, Ireland. Sebastjan will in due course, follow 

the example and Justina Erculj and Mateja Brejc and organise a third 

ENIRDELM conference in Slovenia. Our 2018 conference will be 

organised in Antwerp by Kristin Vanlommel, a colleague of Paul 

Mahieu, who is also a member of the same younger generation than 

the generation that created and developed our network. 

 

As your editor and VPS creeps towards his 80th birthday towards the 

end of the decade, we are grateful to another member of a younger 

generation, Karol Sadleir from Ireland for her willingness to ease her 

way metaphorically into an old man’s shoes. She has now assumed 

the role of co-editor of the newsletter and David, Gerald Dunning 

and her Irish colleague Tim Hurley will assist her in gradually taking 

fuller responsibility for the role that founding Board member David 

has performed voluntarily for several years. 

 

February 2017 Board Meeting 

 

The ENIRDELM Board was hosted by Roman Dorczak in Krakow on 3-4 February to 

plan the upcoming 26th ENIRDELM conference and to inspect the venue. Sebastjan 

Cagran was accompanied from Slovenia by Justina Erculj who, as an ENIRDELM 

veteran and conference organiser, offered helpful counsel. The minutes are available on 

the main ENIRDELM website  

https://enirdelm.net/1-page/administration/enirdelm-board-minutes/feb-2016-enirdelm-

board-minutes/ 

  

Expanding ENIRDELM twitter use 

 

@enirdelm now has 28 followers since it was set up by Kristin Vanlommel and Tim 

Hurley following the Jurmala conference in 2016. To place a tweet on the site, simply 

send it to Kristin.vanlommel@uantwerpen.be 

 

ENIRDELM Archive to be established at Jagiellonian University, Krakow 

 

David Oldroyd and Danuta Elsner were on the founding Board of ENIRDELM that first 

met in Utrecht in 1991 at the ESHA congress at the initiative of Fons van Wieringen 

(Netherlands). Christen Jordet (Norway) and Rosa Lafitte (Spain) were the other 

original Board members and Ray Bolam (UK) facilitated the meeting. Twenty five 

years and many ENIRDELM publications later, Danuta and David, both now resident in 

Poland, have agreed with Roman Dorczak, this year’s conference organiser, to donate 

their collections of ENIRDELM publications for Roman to set up a permanent archive 

at Poland’s famous and ancient place of learning. Other ENIRDELM friends are 

https://enirdelm.net/1-page/administration/enirdelm-board-minutes/feb-2016-enirdelm-board-minutes/
https://enirdelm.net/1-page/administration/enirdelm-board-minutes/feb-2016-enirdelm-board-minutes/
mailto:Kristin.vanlommel@uantwerpen.be
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welcome to add to the collection. A history of ENIRDELM’s first 20 years is available 

on the website: click the green link on Fons’ introductory page at  

https://enirdelm.net/1-page/history/ 

 

FROM OUR WEBMASTER – MARKKU ANTINLUOMA 

I am announcing my withdrawal from the post as ENIRDELM’s 

voluntary webmaster. This has been an interesting four year (2013-

2017) period: I joined in the year of Vantaa conference. It has been a 

pleasure to work with our long-serving voluntary permanent secretary 

and others involved. We have taken some development steps in using 

different communication channels. But we have to remember that it's 

not a design question, rather it is all about the content. We should be 

able to distribute most interesting ENIRDELM papers etc. through our 

site and exchange ideas also between conferences. This will happen 

only if it is seen valuable and there are enough contributors. 

My next career step will be opening and leading of new multifunctional education 

centre in the city of Porvoo (autumn 2017). I wish ENIRDELM-friends all success and I 

am looking forward to meeting you in our conferences in the coming years. 

Some news from our local elections:  Finns Party loses out as Greens rise in local 

elections. Finnish Greens are now have the biggest green vote in Europe (13% of the 

vote) and the nationalistic Finns (8.8%) party loses ground.......are we going in the 

opposite direction to the rest of Europe?: 

http://yle.fi/uutiset/osasto/news/losses_for_finns_party_early_in_finnish_local_election

s/9555861 

VPS/Editor’s comment: 

 

Markku from Finland has generously provided his expert management of our website 

since Thomas Soderberg from Sweden passed on the voluntary role. Since taking over, 

Markku moved from his post at the University of Helsinki to take over the leadership of 

a secondary school with all the demands that such a transition in employment requires. 

ENIRDELMers are in his debt first for redesigning the website and then keeping the 

website up and running and for the time that he devoted, in the spirit of voluntary 

service to network colleagues, that characterises our friendly network. Sebastjan 

Cagran, our new Board member (see below) will now take over the responsibilities of 

ENIRDELM webmaster. 

 

LETTERS FROM THE REGIONS 

From Signe Neimane in Latvia: LELETO – Leading to Learn 

Together 

 
According to OECD Education Policy Outlook 2015 "Making 

Reforms Happen", supporting schools requires raising the quality 

of teaching and learning by developing learning environments, 

high-quality school leaders and teachers. As the quality of 

https://enirdelm.net/1-page/history/
http://yle.fi/uutiset/osasto/news/losses_for_finns_party_early_in_finnish_local_elections/9555861
http://yle.fi/uutiset/osasto/news/losses_for_finns_party_early_in_finnish_local_elections/9555861
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teachers is a key for effective learning, EU countries have made this a policy priority, 

adopting broad strategies, defined standards or more targeted approaches to develop the 

teaching profession.  

  

Following these ideas six partners from five European countries: Education and 

Information Services of Riga City (Latvia), Ventspils Education Board (Latvia), Tartu 

University (Estonia), Utena Education Centre (Lithuania), Leeds Children’s Services 

(UK) and the Foundation for the development of the Silesian Centre for Education and 

Interdisciplinary Research (Poland) have started to collaborate on the ERASMUS+ 

project “Leading to Learn Together” (Project No 2016-1-LV01-KA201-022658). 

 

If we want students to learn, the most critical element is the teacher, so professional 

development is centrally important. Mizell, H. (2010) proposes that in effective 

professional development, a leadership team analyses student achievement data to 

identify learning problems common to students in a particular grade or class, determines 

which problems educators have the most difficulty addressing, and investigates what 

they need to know and do to be more successful in helping students overcome learning 

challenges. Both teachers and school leaders generally consider that professional 

development means participating in different kind of in-service training courses outside 

the school. However, Bubb S, (2013) concludes from her research that courses are 

ineffective in improving teaching and learning. She stresses that work-based learning 

could serve as a basis of a more effective professional development of teachers and 

school leaders. At the same time courses, seminars, workshops are carried out on larger 

or smaller scale in all EU countries. The consortium of participants in the project 

believes that traditional forms of teachers' professional development cannot achieve 

high impact on education quality. The Project will result in a new approach for the 

school based professional development of teachers where the main role and 

responsibility is taken over by school leadership team. 

 

To reach this goal, the consortium has planned five learning visits in all partners’ 

countries to exchange experience and to explore the best practice about school-based 

professional development of teachers. They will collect examples of best practice about 

school-based professional development of teachers in three levels: individual teacher, 

school and region. Leeds hosted the first visit attended by 24 education professionals 

from Poland, Latvia, Lithuania and Estonia. The partners spent a week visiting a range 

of settings in Leeds, from early years to 6th Form colleges and they were inspired by the 

schools and settings they visited and the children they met. One group commented that 

‘openness, respect, kindness, tolerance and patience are really uplifting values’.  All 

partners commented on the sense of collaboration and partnership at work in all the 

schools and settings that they visited indicating that the Leeds Learning Community is 

stronger than ever in providing a supportive and ambitious learning environment for all 

our children and young people, regardless of school status. Latvian partners 

commented: “Leeds is a child-friendly city not only on paper, but in real life. We have 

visited 12 schools and settings, each with its own history and individuality, but all of 

them do as much as possible to raise the achievement and well-being of every child. We 

are with Leeds in its bid to become the best city in the UK”. 
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Learning visit group showing the symbol of Child-friendly Leeds 

 

The next stage of the project was a learning visit to the city of Estonia’s oldest 

university – Tartu at the beginning of March. All partners wanted to find the answer to 

the very important question – why Estonia has such high results in the recent PISA 

study?  To be honest, we didn’t find the answer. But here are some guesses: advanced 

knowledge of ICT by teachers and students (ICT and robotics is used from pre-school 

onwards); high students’ motivation; real school autonomy; strong mentorship of young 

teachers; teachers’ professional development based on school needs; collaboration 

between university and schools. 

 

 
Robotics in pre-school “Lotte” (Tartu, Estonia) 

 

Three more learning visits are left this year: to Lithuania, Latvia and Poland. All 

learning visits will serve as a basis for creating the project handbook “Leading to Learn 
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Together” consisting of:   

 

- School-based professional development methods.  

- Support material for the leadership and management of school-based       

professional development.  

- Support material for cooperation, at the regional level, between schools 

seeking excellence.  

- Support material for lesson observation and feedback for the teachers. 

- Implementation strategy for the new approach. 
 
Bubb, S (2013) ‘Developing from within: Towards a new model of staff development’ 

Professional Development Today, Issue 15.1-2, pp. 82-90 

 

Mizell, H (2010) Why professional development matters. Oxford, OH: Learning Forward. 

Retrieved from: http://learningforward.org/docs/ pdf/why_pd_matters_web.pdf?sfvrsn=0 

 

From Gerald Dunning in the UK (England & Wales) 

 

England: Schools feel the financial squeeze 

 

The main educational issue in England recently has been the dispute 

between the Westminster government and teaching unions, in 

particular those representing headteachers, about changes to school 

funding. The government has been celebrating its allocation of 40 

billion pounds to the English schools budget as an all-time high for 

school spending. However, headteachers have protested that, taking 

into account projected rises in school running costs over the next 

three years, this funding represents an 8% cut to school budgets in 

actual terms and fails to compensate for the erosive effects of inflation and increases in 

other costs to schools such as teachers’ pension and staff national insurance 

contributions. A growing number of schools, secondary schools in particular are now 

running year-on-year budget deficits and the fact that the school pupil population is 

forecast to rise from nine to ten million over the next three years will add additional 

pressures on school budgets.  

 

Headteachers claim that the government’s failure to take account of these factors will 

result in undesirable increases in class sizes and the cutting of less well-subscribed to 

elective subjects from the secondary school curriculum – with modern languages being 

among the likely casualties. Headteachers also criticise the formula, based on statistical 

data collected from schools indicating their respective pupil and teacher numbers, by 

which central government determines school budgets. The government essentially 

divides the number of pupils per school by the number of teachers per school, resulting 

in what, at first sight, appears to be a highly favourable ratio of 16:1. However, this 

calculation fails to allow for the fact that schools have staff who, while nominally 

designated as teachers, undertake little actual teaching (heads and other senior staff are 

the obvious examples). In addition, some pupils, especially those with special education 

needs and immigrant children who need to learn English as a second language, have to 

be taught in classes much smaller than this average. One of the results of continuous 

pressures on school budgets in recent years has been that state school have increasingly 

resorted to asking parents for voluntary contributions to school budgets with the average 

donation now running at around £400 per annum. Of course, this sort of support is 
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unlikely to be available to schools in socially and economically disadvantaged areas and 

represents a further tilt to the inequalities affecting the school system.  

 

Wales: PISA worries 

 

In Wales, the big issue in the last few months has been the release of the latest PISA 

results in December 2016 which have made for disappointing reading (Table 1).  

 

        Table 1:  Comparative UK performance re 2016 PISA results 

UK Country 

    (PISA mean) 
Reading 

(493) 
Maths 

(490) 
Science 

(493) 

England 500 493 512 

Scotland 493 491 497 

Northern 

Ireland 

497 493 500 

Wales 477 478 485 

 

As in all the other PISA results since 2006, Wales has performed less well that other 

countries of the UK but more disturbing is the trend evident in the results for Reading 

and Science which indicate a decline in performance over the past decade (Table 2). 

The international rankings for Wales in 2016 (out of the 71 participating countries) 

were: Reading 40th  (up 1 place);  Maths  39th  (up 4 places);  Science  35th (no 

change). In each cycle of the tests PISA places particular emphasis on one of the three 

test subjects. In 2016 this was science where only 5% of Welsh pupils were rated 

among the top performing students - those deemed to be able to "creatively and 

autonomously apply scientific knowledge and skills to a variety of situations.” The 

comparable figure for England was 12%. These results were embarrassing for the Welsh 

Assembly government which had promised that performance rankings would improve 

in both 2012 and 2016, though it takes some comfort from the fact that Wales achieved 

one of the four countries to record improvements in maths scores among the 

participating PISA nations. Only 6% of the variation in the performance of Welsh 

pupils can be attributed to socio-economic background – the comparable figure for other 

countries of the UK is 11%.  

 

       Table 2:  Trends in Welsh PISA performance 2006 - 2016 

Year / Subject Reading Maths Science 

2006 481 484 505 

2009 476 472 496 

2012 480 468 491 

2016 477 478 485 
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One of the most commonly accepted explanations for the Welsh results has been 

frequent change in educational policy affecting school curricula and assessment. The 

long-serving education minister in place from 2001-2007 introduced an ambitious new 

curriculum for 3-7 year olds with major focus on play-based experiential learning. 

However, by the time that was fully implemented in 2011, her successor was 

implementing a shift to more a more test-driven curriculum with heightened emphasis 

on more formal literacy and numeracy and that in turn was amended by a more recent 

successor. Consequently, teachers and heads have been highly critical of the lack of 

consistency in curriculum and assessment policies which they claim have prevented 

schools giving appropriate focus to key aspects of pupils’ learning.  

 

The new Welsh education minister, in post since May 2016, described the science result 

as, “deeply, deeply disappointing” but invited the OECD to look at developments in 

Wales following the publication of 2016 results. Its subsequent advice “stay the course; 

be brave; you are doing the right things”, clearly counsels against further major change 

and supports the wish of schools to be allowed to make established reforms work.  She 

has also announced plans for a new national academy of educational leadership, “to 

develop the current and future leadership talent for Wales and ensure that all schools 

have strong leaders who are up for the challenge”. This should be an encouraging 

development. England established a national academy for school leadership almost two 

decades ago and a similar specialist centre has been long overdue in Wales.  

 

From Eric Verbiest in The Netherlands 

 

General elections in the Netherlands  

General elections were held in the Netherlands on Wednesday 15 

March 2017 to elect all 150 members of the House of 

Representatives because of completion of the previous government's 

four-year term. The ruling coalition consists of Prime Minister 

Mark Rutte’s conservative liberals (VVD) and the Labour Party 

(PvdA). The Dutch election was seen from abroad as a kind of referendum on the EU, 

because there was a possibility that the anti- Europe, anti immigrant Party for Freedom 

(PVV) of Geert Wilders (the man with the Mozart hairstyle) would become the largest 

party. With so many parties to choose from — there were 28 on the ballot this time — 

many Dutch voters waver between two or three, watching the campaign and making 

their choice based on who looks strongest on the day.  

 

Some remarkable results are: 

 

• Prime Minister Mark Rutte’s conservative liberals (VVD) lost eight seats (of the 

41) but retained their position as largest party. Rutte was probably helped by the 

incidents with Turkey. Against the wishes of the Dutch government, president Erdoğan 

tried to send Foreign Minister Çavuşoğlu to address a rally in Rotterdam to encourage 

the Dutch-Turkish community to grant him greater powers in an April referendum. 

When the Dutch blocked that attempt, a second minister, Mrs. Kaya, was sent to the 

Netherlands from Germany by car. Police intervened as she approached the Rotterdam 

consulate, a protest kicked off, and photos of the scene circulated on outraged Turkish 

media. Erdoğan called the Dutch “Nazi remnants”. Rutte could appeal to voters tempted 

by populist candidates. 
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• The Labour Party (PvdA) saw a massive loss failing to win a single municipality 

for the first time in the party's history. The Labour Party is an old titan of Dutch politics 

that could once command large majorities. It is set to be reduced from 38 seats to just 9: 

the greatest defeat in Dutch political history. It is a brutal verdict on its decision to go 

into coalition with Rutte in 2012. It is also a reflection of a dilemma haunting the 

mainstream left across Europe: if they tack to the centre, they are deserted by traditional 

supporters; if they move left, they lose appeal among moderates. 

• The Wilders’ party for Freedom (PVV) made slight gains to reach second place 

(from 15 to 20 seats). This party is likely to be excluded from the eventual governing 

coalition. 

• Parties who values environmental sustainability gain a lot.  

• Pro-European Parties made big gains: two parties set to make substantial gains 

in seat numbers, Green Left and D66, both ran openly pro-EU campaigns. At least one 

of them is likely to be part of the next government. Brussels can count on a solid ally as 

the Brexit talks approach. 

• Thirteen parties will be represented in the new parliament.  

 

At least four partners will be needed for a coalition with a parliamentary majority. It 

will be rather difficult to make a new coalition because differences in opinion about 

taxes, ethical questions such as the right to assist (older) people to commit suicide, 

necessary measures for environmental sustainability, immigration and the care for 

refugees.  

 

Regarding education, important topics for a new government will be, among others: the 

fight against inequality of opportunities (rather large in the Netherlands), smaller 

classes, fewer teaching hours for teachers, the role of the inspectorate (more coaching as 

opposed to more supervision), study grants and civic education.  

 

A new method of inspecting schools.  

 

In August 2017, The Education Inspectorate will be implementing a new method of 

inspecting schools in which it will be focusing more on constructive criticism and less 

on fault finding. This new method includes improving quality by being less of a fault 

finding policing force and being more open to discussion. School leaders seem rather 

satisfied with the new approach. The government wants to encourage schools to keep 

working on improvements, even if they already meet the basic standards. 

 

New measures include having the schools evaluate themselves and inspectors allowing 

more time for discussion with teachers and leaders. "We will continue to monitor the 

risks, but in addition we will give stimulating supervision", Inspector General Monique 

Vogelzang said. "We will continue to strictly follow schools that do not meet basic 

quality standards and improve standards. With schools that have the basics in order, we 

currently do not act. We are going to change that." The Inspectorate will check whether 

these schools really do meet the requirements they set for themselves and whether they 

are being ambitious enough. 

 

The designations used by the Education Inspectorate in assessing schools will be 

expanded to include ‘good’ and ‘excellent’. Schools that perform well will have fewer 

accountability obligations than underperforming or failing schools. All schools will be 

required to publish their results and the resources they use to achieve them.  
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WHAT’S HAPPENING IN …?   

Belgium 

 

In 2015 the average number of sick days 

for teachers was 16.35. A year earlier the 

figure was 14.89 days. Their bosses, the 

directors of the Flemish schools had even 

more health problems. The average 

number of their days absent for sickness 

was 18. School directors took 23 percent 

more days of absence on account of 

sickness than was the case a year earlier. 

Half of these absences due to sickness were attributed to burnout and depression. The 

phenomenon was illustrated by the above Flemish newspaper with a photo that says it 

all!  School directors are calling for less red tape, improved administrative support and 

cooperation between schools. This evidence comes from the annual report on 

absenteeism in Flemish teaching. 

 

Paul Mahieu 

 

Estonia 

 

At the beginning of February, the British Council organised a visit of eight policy 

makers – two from each UK country – to visit Estonia to learn from the successes of the 

education system. The visit was looking specifically at Estonia’s record of embedding 

educational technology and learning of digital skills into the curriculum. Delegates 

came from a range of backgrounds, including the English Department for Education’s 

new ‘EdTech’ team; the team in Wales responsible for the new Digital Competence 

Framework; Scottish colleagues in charge of digital learning policy; and two leading 

practitioners from Northern Ireland. The group learned a good deal and came away with 

concrete plans to apply the principles underpinning success back in the UK. One 

highlight was the former minister of education describing a late night meeting to 

determine Estonia’s vision to be an ‘e-nation’, and to plan national investment in school 

connectivity. The meeting reportedly took place between three people: the minister for 

education, the prime minister, and Johnnie Walker. 

 

Susan Douglas 

 

European Union 

 

Continental universities are becoming wary of involving United Kingdom institutions in 

new bids and proposals for collaborative research programmes funded by the European 

Commission for fear that their chances of success will be damaged by Brexit. That was 

the stark warning from the vice-rector of Portugal's University of Porto, Associate 

Professor Pedro Teixeira, when he joined a panel discussion on the future of European 

and UK higher education at the Centre for Global Higher Education's annual conference 

on 1 March in London. Teixeira said: “In my institution, if we are reapplying for joint 

European programmes that were coordinated by British universities, the new proposal 

will not be coordinated by a UK university.” Instead, a university from another country 
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coordinates the bid and an extra university is found “just in case the British will not be 

counted after 2018 or '19 or whenever” and the bid fails to reach the required number of 

partners from different countries. Teixeira regretted the development and said 

partnerships led by British universities “always got a very significant share” of funding 

from European research framework programmes and UK universities had a reputation 

for being “very good at coordinating research proposals”. But realignment is already 

underway, with Germany becoming the country of choice for many looking for research 

partners in projects such as those funded by Horizon 2020, the large European Union 

research and innovation programme. 

 

Nic Michell, 

http://www.universityworldnews.com/article.php?story=20170302232547731 

 

Finland 

 

Three factors behind Finland’s steady decline in #PISA: 

 

a) Eroding culture of reading among boys and a large gap between boys' and girls' 

achievement. 

b) Exploding screen time among teenagers and related problematic use of technology. 

c) Shrinking fiscal resources led to insufficient support for disadvantaged kids. 

 

Equity & excellence come and go together. When you're in austerity, the smallest & 

weakest suffer the most. 

 

Pasi Sahlberg 

 

Sweden 

 

Minister of Higher Education and Research Helene Hellmark Knutsson earlier this 

month appointed Agneta Bladh as a special examiner of the internationalisation of 

higher education and research, charged with addressing the low international mobility 

rates of students, university teachers and researchers. Her task, spelled out in an 18-page 

government directive, is to propose how more students can have an international 

perspective embedded in their education, for instance through activities that can lead to 

students and teachers working abroad as a part of degree requirements. A statement 

from the ministry said: “The need for knowledge and competence is increasing and is 

changing [with] an ever-increasing international working life. Higher education and 

research have to meet this challenge. Today relatively few Swedish students are 

studying abroad as a part of their degree, and notably within some professional degrees 

this proportion is low”. 

 

Jan Myklebust,  

http://www.universityworldnews.com/article.php?story=20170222151331766 

 

Netherlands 

 

There has been rapid growth in the share of international faculty members in the 

Netherlands in the past two decades. Existing data show that in research universities 

alone, the proportion of international faculty members increased from 17% in 2003 to 

https://www.facebook.com/hashtag/pisa?source=feed_text&story_id=10154877471054189
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33% of the total in 2015. As PhD or doctoral students are counted as faculty members in 

Dutch universities, by 2012 the proportion of PhD candidates accounted for the largest 

share (46%), followed by other research staff (36%) – in particular post-doctoral 

students and lecturers who did not fall into the other categories. In contrast, the 

proportion of professors constituted the smallest share of the total (15%). By regions of 

origin, international faculty members in the Netherlands can be grouped into two broad 

types: those from the European Union or European Economic Area, or EU-EEA, and 

those from outside the EU-EEA. As of 2012, by region of origin, the total number of 

international faculty members coming from the EU-EEA (20.7% of faculty members) 

was more than the number from outside the EU-EEA (12.5%). 

 

Futao Huang, 

http://www.universityworldnews.com/article.php?story=20170221132426158 

 

Norway: Improving health promotion in schools in Norway  

 

The County of Østfold has received a gift from Norwegian banks of 26 million 

Norwegian Kroner (about 2.85 million euro) to implement the biggest ever health 

promotion project in schools in Norway. In Norway private banks are obliged to donate 

a certain percentage of their surplus to projects that can benefit the society as a whole. 

The WHO report on the social determinants of health refers to the importance of making 

schools healthy places for children and young people. It states that investments in 

children, particularly those designed to reduce the effects of inequalities, can be 

effective. The network - Schools for Health in Europe (SHE) - claims that there is 

strong evidence that school-based interventions with the involvement of family or 

community and multi-component interventions can increase physical activity in 

adolescents. The project is called RØRE in Norwegian, which can be translated to 

MOVE. All kinds of schools with students from 6 to 19 years old, in cities and the 

countryside are all invited to apply for money to fund projects that can enhance healthy 

eating and physical activity. Proposals have to use a whole school and whole 

community approach. They have also decided to prioritize projects that are linked to the 

core tasks of schools. It will be interesting to watch this impact of this project the next 

three years. 

 

Kjersti E. Lien Holte 

 

WHAT’S HAPPENING TO …?   

Marianne Coleman 

 

It was several years ago in Reykjavik that I had the pleasure of attending the 

ENIRDELM conference and addressing the delegates on the subject of Leadership and 

Diversity. Since then I have continued to research and write on the topic and Jacky 

Lumby and I have written a new book 'Leading for Equality: Making Schools Fairer', 

published by Sage in October last year, which offers practical examples as well as some 

theoretical background (see below). I have also been breaking fresh ground exploring a 

subject close to my heart - ageing. Some of you may be interested! The resulting book 

written with Caroline Lodge and Eileen Carnell is called 'The New Age of Ageing: How 

Society Needs to Change' and was published by Policy Press in September 2016. I have 

also become a trustee of a children's educational charity, The Nurture Group Network 

http://www.universityworldnews.com/article.php?story=20170221132426158
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where I edit a journal, 'The International Journal of Nurture in Education. As I am 

formally retired with an Emeritus position at the University College London Institute of 

Education, I also spend a lot of lovely time with friends and family including three 

young grandsons. 

 

Marianne Coleman 

 

Anne Gold 

 

In the last six months, my life in retirement has not been boring: I have advised one 

grandchild about university courses (in France) and I stand in a primary school 

playground twice a week to collect three other grandchildren from school. The primary 

school pickup community of parents and grandparents has been so interesting, and has 

given me a marvellous insight into a modern thriving effective primary school in East 

London. I feel privileged to be able to be connected to schools still. 

 

In September, I facilitated a group of resource people from Armenia, Tanzania, Sri 

Lanka and Kenya to deliver a workshop on Mainstreaming Gender in Higher Education 

in Nairobi for participants from 10 different African countries, sponsored by Nairobi 

University and the Association of Commonwealth Universities.  

 

In December, a colleague and I worked in Islamabad, Pakistan with the Higher 

Education Commission of Pakistan, the British Council and University College London 

Institute of Education to develop a policy for doctoral supervision for indigenous 

doctorates in Pakistan. We also agreed a syllabus for training supervisors. 

In January 2017, I worked in Colombo, Sri Lanka with the University Grants 

Committee of Sri Lanka and the Association of Commonwealth universities to train 

some trainers for Women in Leadership programmes and I also worked with a team of 

Sri Lankan facilitators to deliver a “Women in Leadership in HE” workshop. 

 

In February this year, I went back to Islamabad to help to develop a Master Trainer 

Team and programme to cascade training to every doctoral supervisor in Pakistan 

universities, then I went to Karachi and Hyderabad in Sindh to work with a team of 

women professors from Pakistan to run a women in Leadership in HE workshop for 

women from several different universities in Pakistan. 

 

I came back to the UK to read a letter from a publisher to say that they are re-issuing a 

book I co-wrote in 1993! 'Reforming Education and Changing Schools' by Bowe, Ball 

and Gold. Who would have expected that? 

 

I am so lucky that I am still asked to travel so much, and I do love it. 

Good luck ENIRDELM friends - I often think about you. 
 

 

Anne Gold 

 

Alan Slater 
 

Dr Alan Slater has become the Director of The International Institute for Randomized 

Controlled Trials in Education (rctsineducation.webs.com) and The President of the 

International Institute for Real World Evidence (realworldevidence.webs.com). Both 
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Institutes are not-For Profit Organisations and work within and across the private sector, 

the public sector, and charities.  (See Project Updates below)  
 

 

ENIRDELM MEMBER PROJECT UPDATES 
 

[FROM DAVID OLDROYD]  

Community Action for Spaceship Earth 

www.case4all.org – The weblog and links to new resources for 

learning relating to a sustainable future for ‘Spaceship Earth’ and 

all its passengers. This initiative has arisen from ENIRDELM 

workshops over the last few years as concerns grow about the 

inability of education systems to keep pace with the complex ‘big 

picture’ and Great Acceleration (exponential growth) of human 

impact on the planet that threatens the current generation in the Anthropocene Era. Mike 

Bottery and David are proposing to run a symposium at the upcoming Krakow 

ENIRDELM conference relating to these issues. Mike published “Educational 

Leadership for a more Sustainable World” Bloomsbury, London  in 2016.   

 

[FROM MILAN POL]: CALL FOR PAPERS - Studia 

Paedagogica 23:2, 2018 

 

Issue Topic: Learning and Work, Editors: Karen Evans, Petr 

Novotný 

The journal Studia Paedagogica is indexed in SCOPUS. 

 

We want to dedicate the single-topic Studia Paedagogica issue to 

revealing the diverse relationships between learning and work. We 

are doing this aware that the relationship between learning and work has become 

somewhat more complicated in the world of today. A career comprising the separated 

phases of preparation for life, work, then relaxation (in that order) has become the 

exception. Learning and working are two social processes that combine at various 

phases of life and inter-connect over the course of the lives of people living in the 21st 

century. 

 

We aim not only to acknowledge contextual issues within the topical profile of this 

journal issue, but also to debate them. We want to know how transformations of society 

and economics, including the transfer of the workforce between economic sectors, 

machines replacing human labour and the use of information technology are reflected 

in the relationship between learning and work. And we do not want to confine ourselves 

to Europe, but we are also looking for authors who can show differences between 

learning/work relationships within different cultural contexts throughout the world.  

 

The diversity of what we call work, from manual labour to intellectual work, from 

individual work to teamwork, from routine work to creative work, from unqualified 

work to work with high added knowledge value, means that we want to open up the 

volume to a variety of discourses on learning and work. Learning and work encounter 

each other in discussions on vocational education and training where vocation is a 

reference point on the one hand, and in discussions on professional development which 

http://www.case4all.org/
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refer to professions, on the other. If any group of workers move from the vocations 

category to the professions category, does this bring both discourses together, or do 

they remain separate? And finally, learning and work come together at the workplace. 

Thus we want to know what is happening within workplace learning. And we also 

welcome endeavours to compare, contrast and perhaps bring together theoretically 

various discourses. 

 

Updated, maybe even new, theoretical and empirical reflections are needed to develop 

fresh perspectives on the curriculum of vocational education and training and 

professional development, learning designs, education and training methods, learning 

to work and work to learning transitions, learning related systems and policies. 

Furthermore, new insights are needed into the core of the issue, which is the nature of 

learning of learning for work and through work. When we discuss learning knowledge, 

do we want to interpret learning for work as transfer of knowledge, or as 

recontextualizing of knowledge? Can we find an appropriate interpretation for all the 

diverse forms of knowledge (tacit, explicit, process, content etc.)? And do we also have 

an appropriate interpretation for learning skills? 

 

It is obvious that one field is not enough in interpreting all these topics (and perhaps 

others too). As such, we anticipate papers from various disciplines (educational 

sciences, psychology, sociology, economics and others), as well as interdisciplinary 

studies reflecting different assumptions and paradigms. We anticipate papers focusing 

at the micro and macro level, looking at learning at an individual, task or 

organisational level, looking at issues of individual or collective agency, and also 

papers focused on wider issues over relations between institutions and society, 

economics and the labour market. 

 

Studia Paedagogica is a peer reviewed journal published by Masaryk University and 

publishes papers on education, upbringing and learning from all spheres of social life. 

The papers are theoretical, but mainly empirical as the journal publishes research 

undertaken in the Czech Republic and abroad. The journal publishes only original 

research papers and is open to both experienced and early researchers. Early researchers 

can publish their papers in the section Emerging Researchers of the journal and are 

offered intensive editorial support. 

 

The journal is interdisciplinary – it covers current topics in educational research while at 

the same time providing scope for studies grounded in other social sciences. The journal 

publishes four issues per year, two issues are dedicated to general interest articles and 

are in Czech, two issues are on a single topic and are in English. This monothematic 

issue of Studia Paedagogica will be published in English. Empirical articles 

(alternatively, theoretical studies) are welcome.  

 

Important Dates 

Abstracts of articles proposed for publication are accepted by 31 August, 2017, full 

texts by 30 October, 2017, both at studiapaedagogica@phil.muni.cz. The articles should 

be written in English and meet the requirements mentioned in the instructions for 

authors on the journal’s web page, see below. Papers will be submitted to a peer-review 

process which will enable the staff to select papers for publication. The monothematic 

issue Learning and Work will be published in July 2018. www.studiapaedagogica.cz 

 

mailto:studiapaedagogica@phil.muni.cz
http://www.phil.muni.cz/journals/index.php/studia-paedagogica/user/setLocale/en_US/
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[FROM ALAN SLATER] Randomised Controlled Trials (RCTs) and Real World 

Evidence in Education 

 

Anyone involved in education over the last ten years will be well aware of the rise of 

interest in evidence-based everything, and a focus on randomised controlled trials as a 

source of evidence, some say the gold standard. So, with over 25 years of experience 

working with students, teachers, managers, researchers, financiers, governments and 

philanthropic organisations, Dr Alan Slater directs The International Institute to 

promote, support and critically review the promise and placement of evidence from 

RCTs in Education. It’s a huge task but, "If we can put a man on the moon we can put 

evidence from RCTs into every classroom." 

 

In a wider, richer, more nuanced world, looking for, catching, making sense of the 

‘evidence’ are hugely important but immensely challenging tasks. The International 

Institute for Real World Evidence advises on where to find reliable evidence and how to 

make sense of it and use it to add value to your activities using a rich variety of 

approaches and a bank of powerful questions. Alan Slater’s consultancy experience is 

based on five core areas:  Pharmaceuticals; Health Care; Education; Government policy 

and International Aid. 

 

Contact: rctsineducation@gmail.com and  itsrealworldevidence@gmail.com 

ENIRDELM MEMBERS’ PUBLICATIONS 

Studia Paedagogica in Scopus database 

 

The journal Studia Paedagogica (www.studiapaedagogica.cz) 

whose calls for English monothematic issues are regularly 

mentioned in the ENIRDELM Newsletter has achieved a notable 

success: it was accepted for the Scopus database. It is also thanks to 

the members of the ENIRDELM network. Some of them are very 

helpful members of the editorial board such as Gunnar Berg, Mike 

Bottery, Paul Mahieu, Anita Trnavčevič and Jan Vanhoof, others 

have published their interesting articles in past issues of the journal 

and still others have been willing to review articles sent to the 

editors. I would like to use this opportunity to thank all of them for 

their support and collaboration. The journal is now published four times a year, with 

two issues in Czech (polythematic) and two in English (monothematic), and it operates 

in open access regime.  

 

Milan Pol, Editor-in-Chief  

Jacky Lumby - University of Southampton 

Marianne Coleman - UCL Institute of Education 

October 2016 • 224 pages  

Leading for Equality: Making Schools Fairer 

 

mailto:rctsineducation@gmail.com
mailto:itsrealworldevidence@gmail.com
http://www.studiapaedagogica.cz/
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Disentangling the concept of equality in schools can be a tricky task for those in senior, 

middle or classroom leadership. This book unpacks ideas of equality, equity, diversity 

and social justice, providing practitioners and those training to teach with an 

understanding of equality in order to address educational values and practice. The 

authors explore these key areas: Socio-economic class; Gender; Sexuality; Ethnicity; 

Religion; Migrant children; Special learning needs and disabilities. This book is a handy 

guide for postgraduate and undergraduate students on Education Leadership and 

Inclusive Education courses. 

 

Brief review (from the Contributing Editor and Senior Reviewer of Gifted Education 

International) - "I thought the book marvellous - enjoyed the layout and thinking behind 

presentation and content. The authors should be congratulated as I would think it was a 

challenging book to write. The outcome for this reader was well worth the effort. " 

 

Lahdenperä, Gustavsson, Lundgren & von Schantz Lundgren (2016). “The Key 

Role of the School Principal’s Leadership in the Schooling of Newly Arrived Immigrant 

Pupils in Sweden” - The article was published online 2016 in the Open Journal of 

Leadership. A link to the article is http://file.scirp.org/pdf/OJL_2016031515291597.pdf  
 

Pasi Sahlberg and Jonathan Hasak “Next Big Thing in Education: Small Data” 

Journal of Professional Learning, Semester 1 2017 

 

http://cpl.asn.au/journal/semester-1-2017/next-big-thing-in-education-small-data  

 

Vanlommel, Kristin. et.al. ‘Teachers’ decision making: Data-based or intuition 

driven?’ International Journal of Education Research 83 (2017) 75-83 

 

INTERESTING WEB-SITES & LINKS 
 

https://educationfutures.com/blog/2016/10/education-finland-part/  - An interview 

with Pasi Sahlberg - What works in the Finnish approach to schooling that we can learn 

from? What misconceptions are out there? And, to take what we’ve learned from 

Finland a reality elsewhere, would it take a revolution? Or is there another way? 

 

https://9billionlives.org/  - Today we live in an era of boundless possibilities, and with 

the United Nations’ Sustainable Development Goals there is global agreement to act. 

Global thinking can have local impact – what we call the ‘glocal’ approach. 9 Billion 

Lives is a new not-for-profit organization focused on combining positive thinking, 

critical analysis and thoughtful action to unleash bold solutions for a planet with 9 

billion people. 

 

http://www.esha.org/uncategorized/videos-biennial-2016/  - videos from the European 

Secondary Heads’ Association (ESHA) Conference held in Maastricht, Netherlands in 

October 2016. Keynote speeches and workshops are featured.  

 

http://www.universityworldnews.com/index.php?page=UW_Main – this free 

subscription website offers a global perspective on how universities are being 

challenged and responding to the rapidly changing challenges now facing higher 

education. This week’s issue, as usual, features many items about European countries.  

http://file.scirp.org/pdf/OJL_2016031515291597.pdf
http://cpl.asn.au/journal
http://cpl.asn.au/journal/semester-1-2017/next-big-thing-in-education-small-data
https://educationfutures.com/blog/2016/10/education-finland-part/
https://9billionlives.org/
http://www.esha.org/uncategorized/videos-biennial-2016/
http://www.universityworldnews.com/index.php?page=UW_Main
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FEATURE ARTICLES 

 

Descent into ignorance as critical voices are silenced in Turkey 

 

Eda Erdener  

 

Last year was difficult for Turkey in terms of academic rights and free speech violations 

and their possible consequences for the education system. Unfortunately, it seems 2017 

will not be any better. Turkey experienced a failed coup attempt on 15 July 2016. The 

Turkish government blamed a religious group led by the cleric Fethullah Gülen, a 

former mentor of President Recep Tayyip Erdogan who has a network of schools all 

over the world. Pro-coup soldiers closed the Bosphorus Bridge and the Turkish 

Parliament building was bombed by military planes. Some 161 citizens died while 

trying to prevent the coup. Although socialists, Kurds and Kemalists (neo-Republicans) 

had realised the danger represented by Gülen for years, neo-Islamists were forced to 

acknowledge it after the failed coup attempt. After that, a state of emergency was 

declared and the Turkish government started re-engineering Turkish society through the 

education system.  

 

However, instead of blaming themselves for giving Gülen-affiliated academics teaching 

and research positions and other administrative duties, the government and university 

administrations continued to target those who signed the Academics for Peace petition 

against the government crackdown on the Kurds, under the pretext of purging Gülen-

affiliated individuals from public service. 

 

As Academics for Peace stated in a letter entitled “Urgent call for solidarity”: “The 

government was taking advantage of the state of emergency rule to crack down on all 

critical voices, including those who have no relation to the Gülen organisation or the 

coup attempt.” 

 

But why is the Turkish government so angry with us? One signatory academic, Zeynep 

Korkman, describes the peace petition as “a gesture of solidarity”. The thing that made 

the government mad was that gesture – because throughout the history of Turkey, Kurds 

were only supported by Kurds. This gesture marked a milestone for Turkey because it 

was independent of ethnicity and it came from intellectuals and academicians. The 

academics had also dared to openly oppose the state. So why are the ‘peace signatories’ 

including myself, who have been investigated for "making propaganda of the PKK 

terrorist organisation", now accused of "being a member of the FETÖ” – the so-called 

Fethullah Gülen Terrorist Organisation? 

 

First, the government is trying to convince the Turkish people that they have been 

working together. Second, the government wants to cut off international support for the 

academics by establishing a link with radical Islamic terror and the coup attempt.  

Thus, 312 of the 4,811 academics dismissed since the failed coup are ‘peace signatory’ 

academics. The government's executive orders against us can be considered the product 

of a retaliatory mindset. 

  

A new curriculum for a new Turkey 
 

https://www.theguardian.com/world/2016/jan/15/turkey-rounds-up-academics-who-signed-petition-denouncing-attacks-on-kurds
https://www.theguardian.com/world/2016/jan/15/turkey-rounds-up-academics-who-signed-petition-denouncing-attacks-on-kurds
http://ethicaljournalismnetwork.org/turkey-academics-peace-urgent-call-solidarity
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The Turkish government did not only punish academics, but also dismissed 28,163 

school teachers from public service. The most obvious feature of fascist systems is to 

use unpredictable, uncertain and unknown tactics to create disorientation and fear. The 

government's decisions have become completely unpredictable. For instance, 89 

teachers were dismissed on Friday and reinstated on Monday by two different executive 

orders. The dismissal of teachers has begun this process of reconstruction. When school 

started after the 15 July Democracy Victory and Martyrs Day, primary schoolchildren 

were taught how to keep a democracy vigil against other possible coup attempts and 

anti-coup demonstrations were re-enacted. Unfortunately, some of the children had to 

act as coup plotters. 

 

A new curriculum has been created which includes activities commemorating 15 July, 

but some schools have gone further. Manuals have been created for schoolchildren that 

include Erdogan’s pictures and words. One teacher who wanted the death sentence for 

Fethullah Gülen and all ‘traitors’ took a photo of some primary school pupils with 

execution nooses in their hands. Even kindergarten children have been practising to be 

martyrs by learning to lie down in front of tanks when required. Many lessons have 

been completely removed from the high school curriculum, such as those on Darwin's 

theory of evolution. Instead of secular and positive science education for children, 

books on issues such as Islamic family, worship and marriage have been distributed by 

some school head teachers. The curriculum is being completely transformed along 

patriarchal and non-secular lines. 

 

Higher education in trouble 
 

With regard to higher education, losing 4,000 academic staff after the coup attempt has 

had a substantial impact on educational and administrative activities. The lectures that I 

was giving at my university have recently been given by young graduates who do not 

even have a masters degree. There is no academic criterion for the selection of academic 

staff. They only have to be pro-government. What will happen? 

 

Professor Bülent Ari, a member of the supervisory board of the Council of Higher 

Education, or YÖK, recently said: "The growing number of educated people has 

exasperated me. “We need an ignorant generation for the future of the country. Those 

who have harmed the country are those who have been well educated. Those who will 

save this country are people who have not even graduated from primary school. We 

trust them for the new Turkey.” This was not an ironic comment. Will our students be 

taught by those with similar views? 

 

Protecting the dignity of the academy  
 

On 7 February 2017, 330 academics, including myself, were dismissed from public 

service. During peaceful protest against this action, professors were beaten and dragged 

along the ground by police officers. The police officers, who are around 20 years old 

and whose education background is unknown, not only physically beat academics – 

including veteran professors – but humiliated them. These scenes send a clear message 

that any dissident voice will be punished with the most severe violence and that no 

group will be exempted from this violence. Often symbolic destruction has much more 

force than physical action. To crush academic robes under the feet of police officers 

signifies to ignore science, intelligence and the free mind. What is more, our students 

http://www.webtekno.com/yeni-mufredatla-birlikte-darwin-in-evrim-teorisi-lise-mufredatindan-kaldirildi-h24139.html
http://www.webtekno.com/yeni-mufredatla-birlikte-darwin-in-evrim-teorisi-lise-mufredatindan-kaldirildi-h24139.html
https://www.youtube.com/watch?v=rpo9uv-QNbQ
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witnessed how thought and speech freedom could be punished. In this way, besides 

keeping them ignorant, we are creating a future generation that is cowed and unable to 

express any opinion. 

 

The need for a third option 
 

A new empire of fear is being built in Turkey. Colleagues, family members and 

neighbours denounce each other to the state as terrorists. As Hisyar Ozsoy, deputy 

president of the pro-minority HDP party, said recently: “We live in strange times in 

Turkey. Nowadays, there are only two camps in the country: either you are pro-

government or you are a coup supporter, a terrorist or a traitor, and often all three 

simultaneously. Erdogan has left no space for a third option.” 

 

Since Turkey suffered a lot as a result of previous military coups, the last thing I want is 

for it to be exposed to another coup. I also believe that other peace signatories think the 

same. However, there should be a third option. It must be possible to be both anti-coup 

and critical of the government. Governments should be freely criticised and this should 

not be punished by expulsion from academic positions or the country. I believe we need 

a little more time to get through these difficult times so that we can reach this third 

option. 

 

Eda Erdener is former assistant professor in the psychology department at Bingöl 

University in south-eastern Turkey and currently a Visiting Scholar at Risk at Pomona 

College in Claremont, California. 

 

PISA results: four reasons why East Asia continues to top the leader board 
 

Mark Boylan, Sheffield Hallam University 

 

The results speak for themselves. The 

latest Trends in International Mathematics and 

Science Study (TIMSS) and the Programme for 

International Student Assessment (PISA) have 

been released – and, once again, East Asian 

countries have ranked the highest in both tests. 

Over recent years, other countries’ positions 

have gone up and down in the tables but East 

Asian education – which includes China, 

Singapore, Taiwan, South Korea and Japan – 

continues to dominate. And the gap between these countries and the rest of the world is 

getting wider. The reasons why East Asian countries are way ahead of the pack as far as 

education is concerned has long been debated – but it essentially seems to come down 

to the following four factors. 

1. Culture and mindset 

There is a high value placed on education and a belief that effort rather than innate 

ability is the key to success. East Asian researchers usually point to this as the most 

important factor for this regions high test results. 

https://theconversation.com/profiles/mark-boylan-321219
http://timss2015.org/
http://timss2015.org/
https://www.oecd.org/pisa/
https://www.oecd.org/pisa/
https://theconversation.com/how-east-asian-children-get-so-far-ahead-of-their-classmates-32703
http://dro.dur.ac.uk/15069/1/15069.pdf
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The positive aspect of this approach to education is that there is an expectation that the 

vast majority of pupils will succeed. Learners are not labelled and put into “ability” 

groups – as they are in England, where this is the norm even in many primary schools. 

So, in East Asian countries, everyone has the same access to the curriculum – which 

means many more pupils are able to get those high grades. 

Formal schooling is also supplemented by intensive after-school tuition – at the extreme 

this can see children studying well into the night – and sometimes for up to three hours 

of extra school in the evening on top of two hours of homework a day. 

But while this intensive after school study can get results, it’s important to recognise 

that in many East Asian countries, educators worry about the quality and influence these 

“crammers” have on the mental health and well-being of children. And many studies 

looking at pupils’ experiences in these schools have reported high levels of adolescent 

stress and a sense of pressure to achieve – for both the students and their parents. 

The crème de la cram. 

2. The quality of teachers 

Teaching is a respected profession in East Asia, where there is stiff competition for 

jobs, good conditions of service, longer training periods and support for continuing and 

extensive professional development. 

In Shanghai, teachers have much lower teaching workloads than in England – despite 

the bigger classes. And they use specialist primary mathematics teachers, who teach two 

35-40 minute lessons a day. This gives the teachers time for planning – or the chance to 

give extra support to pupils that need it – along with time for professional development 

in teacher research groups. 

In Japan, “lesson study” is embedded in primary schools. This involves teachers 

planning carefully designed lessons, observing each other’s teaching, and then drawing 

out the learning points from these observations. And lesson study also gives teachers 

time to research and professionally develop together. 

3. Using the evidence 

Ironic though it may be, much of the theoretical basis for East Asian education has been 

heavily influenced by research and developments in the West. For example, Jerome 

Bruner’s theory of stages of representation which says that learners need hands-on 

experiences of a concept – then visual representations – as a basis for learning symbolic 

or linguistic formulations. 

This has been translated in Singapore as a focus on concrete, pictorial and abstract 

models in mathematical learning. For example, this might mean arranging counters in 

rows of five to learn the five times table, then using pictures of hands that each have 

five digits, before writing multiplication facts in words, and then adding in numerals 

and the multiplication and equals signs. 

Teaching is a highly respected job in East Asia. 

http://www.bbc.co.uk/news/education-25187993
http://www.bbc.co.uk/news/education-25187993
http://link.springer.com/article/10.1023/A:1005160717081
http://link.springer.com/article/10.1023/A:1005160717081
https://www.theguardian.com/world/2014/feb/22/china-education-exams-parents-rebel
http://www.mathsnoproblem.co.uk/singapore-maths
https://bruners-stages.wikispaces.com/Bruner%27s+Stages+of+Representation
http://math.nie.edu.sg/wkho/Research/My%20publications/Math%20Education/Yew%20Hoong%20et%20al%20(Final).pdf
http://math.nie.edu.sg/wkho/Research/My%20publications/Math%20Education/Yew%20Hoong%20et%20al%20(Final).pdf
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4. A collective push 

In the 1970s, Singapore’s educational outcomes lagged behind the rest of the world – 

the transformation of Singaporean education was achieved through systemic change at 

national level that encompassed curriculum development, national textbooks and pre-

service and in-service teacher education. 

Similarly in Shanghai and South Korea educational change and improvement is planned 

and directed at a national level. This means that all schools use government approved 

curriculum materials, there is more consistency about entry qualifications to become a 

teacher and there is much less diversity of types of schools than in the UK. 

The success of East Asian education has turned these countries into “reference 

societies” – ones by which policymakers in the UK and elsewhere measure their own 

education systems and seek to emulate. Interest in East Asian education in the UK has 

informed the current “mastery approach” which is used in primary mathematics. 

Teaching for mastery uses methods found in Shanghai and Singapore and has been the 

basis of many recent research projects – some sponsored by government funding and 

others promoted by educational charities or commercial organisations. 

But of course, only time will tell if some of the success of these two education systems 

can be reproduced in the UK, while avoiding some of the negative experiences – such as 

stress and burnout – associated with the East Asian approach to education. 

 

BOOK & ONLINE PUBLICATIONS REVIEW 

 

Pasi Sahlberg, et.al. (new book out on 3 April 2017) 

"Empowered Educators in Finland: How High-Performing 

Systems Shape Teaching Quality"  

 

Empowered Educators in Finland is one volume in a series that 

explores how high- performing educational systems from around 

the world achieve strong results. The anchor book, Empowered 

Educators: How High-Performing Systems Shape Teaching 

Quality Around the World, is written by Linda Darling-Hammond 

and colleagues, with contributions from the authors of this volume. 

 

Empowered Educators in Finland explores Finland's unique approach to teacher training 

that, combined with a national focus on equity and children, has led to strong student 

results on the OECD PISA and other international tests. Since the 1930s, every child 

born in Finland has been provided with a box of clothes, sheets, toys, diapers, and even 

a small mattress; the box itself can--and often does--serve as a simple crib. Intended to 

ensure that all Finnish children begin with the essentials, this box also serves as a clear 

symbol of the nation's emphasis on equality and opportunity. 

 

This book describes how what is commonly thought to be "just a part of Finnish 

culture" is actually the result of strong support for educators at all levels of government. 

From the Ministry of Education and Culture, to the Finnish National Board of 

Education, to regional and local policy makers, Finland has made deliberate choices to 

https://theconversation.com/east-asian-maths-teaching-method-boosts-english-childrens-progress-by-a-month-43418
https://www.gov.uk/government/publications/evaluation-of-the-maths-teacher-exchange-china-and-england
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create and support a strong educational system. While there are unique political, 

cultural, and societal features of Finland--as with all countries--there are many lessons 

to be learned and practical ideas to be implemented across the world. 

 

INSTITUTIONAL PROFILES 
 

The European Secondary Heads Association (ESHA) 

ESHA, the European School Heads Association, is a professional organization for 

European School Heads. Members of ESHA are national organisations for school heads 

and deputy school heads within (pre-) primary, secondary and vocational education. 

Nearly all European countries (both EU and non-EU) are represented within ESHA by 

one or more organisations. 

 

ESHA is an international community in which experiences, visions and views between 

members are exchanged and in which new ideas are born. ESHA connects school 

leaders, researchers and policy makers with the collective aim to learn from each other 

and improve education. 

 
http://esha.org 

 

The Network for Public Education 
 

Founded in 2013 by Diane Ravitch and Anthony Cody in the USA, this on-line network 

is an advocacy group whose mission is to preserve, promote, improve and 

strengthen public schools for both current and future generations of students. 
 

The goal of NPE is to connect all those who are passionate about our schools – students, 

parents, teachers and citizens. We share information and research on vital issues that 

concern the future of public education at a time when it is under attack. 

 

http://networkforpubliceducation.org/about-npe/ 
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AND FINALLY... 
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